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STATEMENT ON LIMITATIONS 

 
THE DISTRIBUTION, USE, AND SCOPE OF THE  

VISITING COMMITTEE REPORT 

 

 

The Commission on Public Secondary Schools of the New England Association 

of Schools and Colleges considers this visiting committee report of Belmont High School 

to be a privileged document submitted by the Commission on Public Secondary Schools 

of the New England Association of Schools and Colleges to the principal of the school 

and by the principal to the state department of education.  Distribution of the report 

within the school community is the responsibility of the school principal.  The final 

visiting committee report must be released in its entirety within sixty days (60) of its 

completion to the superintendent, school board, public library or town office, and the 

appropriate news media. 

The prime concern of the visiting committee has been to assess the quality of the 

educational program at Belmont High School in terms of the Commission's Standards for 

Accreditation.  Neither the total report nor any of its subsections is to be considered an 

evaluation of any individual staff member but rather a professional appraisal of the 

school as it appeared to the visiting committee. 
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INTRODUCTION 

 

 The New England Association of Schools and Colleges (NEASC) is the oldest of 

the six regional accrediting agencies in the United States.  Since its inception in 1885, the 

Association has awarded membership and accreditation to those educational institutions 

in the six-state New England region who seek voluntary affiliation. 

 

 The governing body of the Association is its Board of Trustees which supervises 

the work of six Commissions:  the Commission on Institutions of Higher Education 

(CIHE), the Commission on Independent Schools (CIS), the Commission on Public 

Secondary Schools (CPSS), the Commission on Technical and Career Institutions 

(CTCI), the Commission on Public Elementary and Middle Schools (CPEMS), and the 

Commission on American and International Schools Abroad (CAISA). 

 

 As the responsible agency for matters of the evaluation and accreditation of public 

secondary school member institutions, CPSS requires visiting committees to assess the 

degree to which the evaluated schools meet the qualitative Standards for Accreditation of 

the Commission.  Those Standards are:  

  

  Teaching and Learning Standards 

    Core Values, Beliefs, and Learning Expectations 

    Curriculum 

    Instruction 

    Assessment of and for Student Learning 

  Support of Teaching and Learning Standards 

    School Culture and Leadership 

    School Resources for Learning 

    Community Resources for Learning. 

 The accreditation program for public schools involves a threefold process:  the 

self-study conducted by the local professional staff, the on-site evaluation conducted by 

the Commission's visiting committee, and the follow-up program carried out by the 

school to implement the findings of its own self-study and the valid recommendations of 

the visiting committee and those identified by the Commission in the Follow-Up process.  

Continued accreditation requires that the school be reevaluated at least once every ten 

years and that it show continued progress addressing identified needs. 
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Preparation for the Evaluation Visit - The School Self-Study 

 A steering committee of the professional staff was appointed to supervise the 

myriad details inherent in the school's self-study.  At Belmont High School, a committee 

of nine members, including the principal, supervised all aspects of the self-study.  The 

steering committee assigned all teachers and administrators in the school to appropriate 

subcommittees to determine the quality of all programs, activities and facilities available 

for young people.  

 

 The self-study of Belmont High School extended over a period of nine school 

months from September 2010 to May 2011. The visiting committee was pleased to note 

that school community members and leadership joined the professional staff in the self-

study deliberations. 

 

 Public schools evaluated by the Commission on Public Secondary Schools must 

complete appropriate materials to assess their adherence to the Standards for Accreditation 

and the quality of their educational offerings in light of the school's mission, learning 

expectations, and unique student population.  In addition to using the Self-Study Guides 

developed by a representative group of New England educators and approved by the 

Commission, Belmont High School also used questionnaires developed by The Research 

Center at Endicott College to reflect the concepts contained in the Standards for 

Accreditation.  These materials provided discussion items for a comprehensive assessment  

of the school by the professional staff during the self-study.   

 

 It is important that the reader understand that every subcommittee appointed by 

the steering committee was required to present its report to the entire professional staff 

for approval.  No single report developed in the self-study became part of the official 

self-study documents until it had been approved by the entire professional staff.   

 
The Process Used by the Visiting Committee 

 A visiting committee of 16 evaluators was assigned by the Commission on Public 

Secondary Schools to evaluate Belmont High School.  The Committee members spent 

four days in Belmont, reviewed the self-study documents which had been prepared for 

their examination, met with administrators, teachers, other school and system personnel, 

students and parents, shadowed students, visited classes, and interviewed teachers to 

determine the degree to which the school meets the Commission's Standards for 

Accreditation.  Since the evaluators represented public schools and central office 

administrators, diverse points of view were brought to bear on the evaluation of Belmont 

High School.   

 

 The visiting committee built its professional judgment on evidence collected from 

the following sources: 

 

 review of the school's self-study materials 

 48 hours shadowing 16 students for a half day 
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 a total of 15 hours of classroom observation (in addition to 

time shadowing students) 

 numerous informal observations in and around the school 

 tours of the facility 

 individual meetings with 32 teachers about their work, 

instructional approaches, and the assessment of student 

learning 

 group meetings with students, parents, school and district 

administrators, and teachers 

 the examination of student work including a selection of work 

collected by the school 

Each conclusion on the report was agreed to by visiting committee consensus.  

Sources of evidence for each conclusion drawn by the visiting committee appear in 

parenthesis in the Standards sections of the report.  The seven Standards for Accreditation 

reports include commendations and recommendations that in the visiting committee’s 

judgment will be helpful to the school as it works to improve teaching and learning and to 

better meet Commission Standards.   

 

 This report of the findings of the visiting committee will be forwarded to the 

Commission on Public Secondary Schools which will make a decision on the 

accreditation of Belmont High School. 
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Overview of Findings 

Although the conclusions of the visiting committee on the school's adherence to 

the Commission's Standards for Accreditation appear in various sections of this report, 

the committee wishes to highlight some findings in the paragraphs that follow.  These 

findings are not intended to be a summary of the report. 

 

            The sixteen (16) members of the Belmont High School Visiting Team were 

grateful for the hospitality afforded by the school and the community at large.  The team 

welcomed everyone’s responsiveness as team members got to know and understand this 

excellent school community.  The community should be justifiably proud of the Belmont 

High School teachers and administrators who were so candid and the students who, 

throughout the four days of the visit, consistently demonstrated conscientious behaviors. 

 

            Belmont High School (BHS) has used the self-study process as a means of 

examining available programs and services it delivers to students, as well as its shared 

beliefs about teaching and learning.  Through reflection, it has delineated its 

accomplishments and significant needs within the self-study documents.  Its 

identification of strengths and needs along with the conclusions and recommendations 

found in this report will form the basis for continued school improvement at BHS. 

 

Teaching and Learning at Belmont High School 

            Teaching and learning are important to everyone at BHS.  A strong partnership 

exists among the members of the faculty and staff, students, and parents; they remain 

steadfast in their commitment to provide high quality programs and services.  The core 

values, beliefs and 21
st
 century learning expectations reflect the goal of the Belmont 

school community to provide a safe educational environment in which all students feel 

valued and respected as they become successful lifelong learners and responsible citizens 

in a diverse and changing world.   

 

            BHS convened the School Advisory Committee comprised of faculty, 

administration, students, parents and community members making the revision process of 

its core values and beliefs an inclusive, collaborative process.  However, the revision was 

limited to renaming the school's former mission statement to become its new core values 

and beliefs.  Twenty-first century learning expectations have been identified at BHS.  The 

school is committed to helping its students develop into responsible citizens, critical 

thinkers and problem solvers, researchers, and effective communicators. An Eighteen 

Month Plan created in 2009 exists to address future goals and objectives, but does not 

purposefully take into account BHS's core values, beliefs and 21
st
 century learning 

expectations.  The two documents must formally align so that the core values, beliefs and 

21st century learning expectations drive curriculum, instruction, and assessment in every 

classroom and becomes a living document which establishes the foundation upon which 

protocols, procedures, and programs are developed and implemented.  It must formally 

become the cornerstone for the decision-making process. 

 



 9 

              A common curricular format guaranteeing continuity of experience and equity of 

opportunity for all students must be established. Although curriculum outlines exist that 

reference the 21
st
 century learning expectations, the faculty needs more structured and 

focused time, resources, and consistent leadership across departments to revise 

curriculum, to review student work on a formal basis using a consistent protocol, and to 

develop interdisciplinary activities.  The curriculum emphasizes authentic learning both 

in and out of school, yet few opportunities exist for students to engage in learning that 

bridges more than one content area. Curriculum-based connections must be made and 21
st
 

century skills must be purposefully integrated across the curriculum. 

 

In order to become a school driven by its core values and beliefs, BHS must 

concentrate on developing, implementing, and adhering to both a school-wide assessment 

program based on the school's 21
st
 century learning expectations, and a curriculum 

revision process that relies on data derived from the assessment program.  Rubrics have 

been developed for most of the 21
st
 century learning expectations and departments have 

taken responsibility for using those rubrics to assess one or two of the expectations. 

However, formal efforts are limited to a singular summative assessment that remains in 

departments rather than assessing skills that are, by nature, cross curricular.   The 

preliminary work has been done, but the pieces of the program need to be joined together 

to form a cohesive school-wide program. A school-wide plan for assessing how well 

individual students meet the 21
st
 century learning expectations will allow faculty 

members to monitor and adjust both the curriculum and their instructional practices to 

improve teaching and learning.  Upon the implementation of the plan, not only will all 

students be assured of multiple opportunities to practice and reach the expectations for 

student learning, but also their intent will be fulfilled becoming the driving force for 

teaching and learning.   

 

Teachers are passionate about teaching and learning at Belmont High School. 

Their professional knowledge as content specialists and expertise in the craft of teaching 

provide a strong foundation for the implementation of strategies and techniques that are 

relevant, motivating, and engaging.  Great efforts are made to differentiate instructional 

strategies based on student needs and interests.  To augment classroom instruction 

teachers are readily available during their preparatory blocks as well as after school to 

provide support outside the classroom to address learning needs.  While instructional 

practices at BHS are steeped in the concepts of the 21
st
 century learning expectations, a 

formal mechanism is needed to ensure practices are consistent with the 21
st
 century 

learning expectations specific to BHS.  In turn, teachers must educate students 

concerning the connection between classroom instruction and the core values, beliefs and 

21
st
 century learning expectations.  

 

Support of Teaching and Learning at Belmont High School 

The administrative team is supportive of the faculty, staff, and students and has 

succeeded in fostering an academic climate conducive to teaching and learning.  A 

mutual respect is felt among and between students and adults at Belmont High School; 

the culture promotes involvement of both students and teachers.  Participation is 
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encouraged through the extensive co-curricular offerings available to all students.  

However, a formal, ongoing program must be developed and implemented through which 

each student has an adult in the school, in addition to the guidance counselor, who knows 

the student well and assists the student in achieving the school's 21
st
 century learning 

expectations. 

  

Although a safe environment for all students and personnel is espoused in the 

school's core values and beliefs, safety/security issues stem from the absence of entry 

control devices.  Although monitors circulate in the building, unlocked doors often allow 

unquestioned entrance into the school.  As well, the office employees are not able to see 

who enters the school because of the office’s disadvantageous position in relation to the 

main entrance to the school. The school's fire alarm system also compromises the safety 

of the occupants of BHS.  The outdated system panel only identifies the general location 

of the fire and does not pinpoint its exact location.  Without a properly functioning 

system, valuable time may be lost in an emergency trying to locate the source of a fire. 

 

A strong partnership exists between teachers, support staff, counselors, and 

special education teachers; they are committed to providing quality programs and 

services despite staff reductions, budget constraints, demanding responsibilities and the 

lack of effective use of space. General, at risk, and special education students are 

provided with support through intervention and services designed to aid student success. 

Communication between BHS families and the school is strong and is technologically 

evolving to convey valuable information necessary to support the needs of the 

community.  

Despite a solid collaborative and supportive working relationship among the 

school board chair, town manager, superintendent and business manager, the community 

and district’s governing body does not provide dependable funding for professional and 

support staffing, programs and services, instructional materials, professional development 

and curriculum revision, technology support, or equipment. Multiple times the 

Foundation for Belmont Education (FBE) and the PTO have generously supplemented 

the inadequacies in the budget.  While very well intentioned, the role of parent 

organizations must be limited to the enhancement of existing programs, materials and 

equipment; it is the responsibility of the Belmont community's and district's governing 

body to provide dependable community and district-based funding. 

 

The building and physical plant are at the point of crisis. They are in a state of 

general disrepair and much of the building infrastructure is outdated and does not support 

delivery of programs.  Long-range plans must be developed, implemented and funded to 

address all building and physical plant needs. Immediate attention is needed to 

concerning the girls' locker rooms, and to rectify many ADA noncompliance concerns. 

 

            BHS produces high-achieving, well-rounded students and is rightfully regarded as 

a successful school.  At the heart of its success is a focused and talented staff, faculty, and 

administration, a respectful student body eager to be engaged, and parents who genuinely 

care about their students and the school community.  There are critical facility issues, 

budgetary deficiencies, and programs that must be developed and implemented to ensure 
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students’ ability to live the school's core values and beliefs, and to achieve the 21
st
 

century learning expectations.  Nonetheless, based on the school community's level of 

commitment, the visiting team is confident Belmont High School will continue to evolve 

into a school that provides its students with the range of opportunities for them to reach 

their intellectual, creative, personal, civic and social potentials. 
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SCHOOL AND COMMUNITY SUMMARY 

 The town of Belmont, Massachusetts, incorporated in 1859, is a residential 

community located six miles west of Boston.  Belmont is a 4.5 square mile town 

bordered by Cambridge on the east, Arlington on the north, Lexington on the northeast, 

Waltham on the west, and Watertown on the south with a population of approximately 

24,200 as of 2000.   A town with close proximity to the centers of learning, culture and 

commerce in the Boston and Cambridge area, Belmont is a pleasant mix of suburban 

comfort and city convenience with many educational, cultural, and natural resources 

which enrich the quality of life for all its citizens.  Belmont's small town feeling coupled 

with its proud tradition of excellent public schools makes it a highly desirable community 

for families to settle and most stay long after the children have graduated.  While 

predominantly residential, Belmont has many areas of open space including Rock 

Meadow, the Massachusetts Audubon Society's Habitat Sanctuary, and the Beaverbrook 

Reservation. 

 

 Commonly referred to as "A Town of Homes", each neighborhood has a unique 

feel with areas of predominantly single and two-family housing.  The town benefits from 

the diversity of families from around the world who come here to live and work in the 

nearby academic, medical, and research centers in Cambridge and Boston.  Because of 

the residential focus of the community, Belmont lacks a major commercial tax base.  The 

community's businesses primarily focus on servicing the needs of its residents.  The 

leading industries in Belmont are educational, health and social services, 30%; 

professional, scientific, management, administrative, and waste management services, 

22%; and finance, insurance, real estate, and rental and leasing, 9%.  There is no heavy 

industry or manufacturing in Belmont. 

 

 Belmont has three "downtown" areas with retail shops, restaurants, a library, and 

an historic town hall.  Belmont has an excellent public transportation network of buses 

and a commuter train, which runs through the town and allows easy access to Boston in 

one direction and Fitchburg in the other.  The town is traversed by two traffic routes:  

Routes 2 and 60, and is close to Route 95 (128) and the Massachusetts Turnpike, making 

Belmont's location and road access attractive and convenient for travel around the Boston 

Metropolitan area. 

 

 In Belmont, the majority of the population is comprised of people engaged in the 

academic, business, and professional fields with many jobs in relatively high wage 

sectors. The most common occupations in Belmont are management, professional, and 

related occupations, 66%; sales and office occupations, 18%; and service occupations, 

7%.  As of 2009, approximately 75% of workers in Belmont work for companies, 14% 

work for the government and 8% are self-employed.  Sixty-three percent of the 

population holds a bachelor or advanced degree.  Belmont residents have a much lower 

unemployment rate, 2.3%, than the national average of 5.8% for 2009.  In 2007, the 

household median income was listed as $85,981 and the family income was $102, 964.  

Residents with incomes below the poverty level was at 4.4%.  As of June 2010, the 

average home sold for $728,000.  Ninety-one percent of the population is Caucasian, 
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1.1% is African American, 5.76% is Asian, and 1.82% is Hispanic.  The majority of the 

population regards English as their first language, with 20% speaking a language other 

than English in their home. 

 

Belmont is challenged most by rising budget and contract costs, and the inability 

to support these budgets with its limited tax base.  Since Massachusetts's Proposition 2.5 

limits the amount of funds the community can raise through property taxes, the town 

government has had to ask residents for overrides to maintain funding for programs.  

Despite four requests for additional funding for operating expenses within the last 

decade, voters only passed one in 2002.   Within the last ten years, voters have approved 

all debt exclusions for capital projects.  

 

 Belmont is a community where academic excellence and cultural traditions are 

highly valued.  This is evidenced by Belmont's ranking as "One of the Nation's Top 

Cities/Towns for Highest Rated Public Schools" by Forbes Magazine.  The Belmont 

Public Schools have also prided themselves on providing world-class services to students 

on a very prudent budget.  The per-pupil expenditure for the Belmont Public Schools in 

2009-2010 was $11,652, compared with the state average of $13,006.  The Belmont 

Public School system is comprised of one high school, one middle school, and four 

elementary schools, with a total 2010 population of 3,971 students.  For the 2010-2011 

school year, the Massachusetts Department of Elementary and Secondary Education 

listed 73.4% of the student population as "White," 13.9% as "Asian," 4.0% as "Hispanic" 

and 3.9% as “African American."  Low-income households accounted for 7.7% of the 

district population. 

 

 Children who reside in the community may also choose to attend Minuteman 

Regional High School, located in nearby Lexington, which offers courses in the applied 

arts and sciences in preparation for careers in the vocational arts.  Belmont also has one 

private elementary school, Belmont Day School, and three private secondary schools: 

Belmont Hill School, Waldorf High School of Massachusetts Bay, and Pathways 

Academy.  Belmont does not participate in the school choice program.  Children of 

employees who do not live in the district may attend the Belmont Public Schools. 

 

The Schools and the Students 

 

 Constructed in 1971, Belmont High School is a two-story building containing 

classrooms, administration offices and common areas.  Set back from the street, the 

250,000 square foot school is situated on a picturesque pond encircled by a walking path 

and a semi-circular access road.  The extensive high school recreational facilities include 

a gymnasium and field house with a swimming pool and fitness center; an ice rink; 

several athletic fields, tennis courts, and a new state of the art all-weather track and multi-

purpose field. 

 

 Belmont High School includes students in grades 9-12, with a total enrollment of 

1,119 divided between 563 males and 556 females.  The student population has been 

stable over the past few years.  The ethnic, racial, and cultural composition of the 
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students mirrors the town and has remained relatively constant.  In the academic year 

2009-2010, students were identified in the following manner: 74.7% Caucasian, 13.9% 

Asian Americans, 4.1% African-Americans, and 4.3% Hispanic.  About 3% of the 

students were identified as multiracial.  Nine percent of the students in the high school 

are from low-income families and 7.4% of these students qualify for free lunch.  

Approximately 10% of Belmont High School students receive special education while 

attending mainstreamed classes using the inclusion model.  The students-to-teacher ratio 

for all classes at BHS is 15.3 to 1, and core academic class sizes average 20.67, with 

many classes over 25 students and some classes as large as 31.  The number of students 

enrolled in electives varies by subject. 

 

 Belmont participates in two programs that help contribute to the diversity of the 

student population.  The Metropolitan Council for Educational Opportunities (METCO) 

is a voluntary program intended to expand educational opportunities and reduce racial 

imbalance by permitting students in certain cities to attend public schools in other 

communities.  Currently, forty-two students from Boston participate in the METCO 

program at the high school.  Belmont also hosts students from the Lexington, Arlington, 

Burlington, Belmont, Bedford (LABB) Collaborative.  The program provides a variety of 

comprehensive specialized programs in public school settings to serve students with 

special needs.  Records show that Belmont students have a high rate of attendance and 

graduation, with student attendance rates of 94.8% for the 2009-2010 school year.  The 

average number of days a student was absent was 9.1.  Fifty-two percent of the student 

body was tardy excused at least one day, 49% were dismissed early at least once.  

Graduation rates for the seniors were 96.1 and the dropout rate was 0.8% for 2009.  

Belmont High School does not have in-school suspensions.  For the 2009-2010 school 

year, there were 229 days of suspensions and 369 work details, which have taken the 

place of traditional detentions, due to budget constraints. 

 

 Belmont High School students traditionally score well above state and national 

averages on standardized testing.  On the 2010 state mandated Massachusetts 

Comprehensive Assessment System (MCAS) test, 95% of students scored advanced and 

proficient in Science and Technology.  The average score for the class of 2010 on the 

Scholastic Aptitude Test (SAT) was 605 (Critical Reading), 628 (Math) and 606 

(Writing).  In 2010, 415 students took a total of 820 Advanced Placement exams.  

Ninety-four percent earned a score of three or better.  On the ACT in 2010, Belmont 

students also sores above the national average with average scores of 26.1 in English, 

26.9 in Math, 27 in Reading, 25.7 in Science and 26.2 in Writing.  In the class of 2010 

there were 10 National Merit Scholarship finalists.  In 2009, US News recognized the 

performance of Belmont High School's students with a "Gold Medal" ranking, signifying 

BHS place in the top 100 non-private high schools in the United States and the second 

best high school in the state of Massachusetts. 

 

 Most students attending Belmont High School enroll in college after graduation.  

In the class of 2010, 93% of the students enrolled in four-year colleges.  An additional 

5% enrolled in two-year colleges.  The remaining students sought other training or 

employment.  No students enlisted in the military in the class of 2010.  Belmont High 
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School students must complete a rigorous course of study in order to graduate.  The 

requirements for graduation include four years each of English, mathematics, science, 

physical education, three years of social studies, two years of a foreign language, one 

year of fine/performing arts, as well as a Senior Thesis Project and forty hours of 

community service.  Additionally, the State of Massachusetts requires all students to pass 

the MCAS exam in English, mathematics, and science in order to receive a high school 

diploma. 

 

Most major academic courses are taught on two levels of achievement: honors 

and college preparatory.  Students may register for Advance Placement courses and other 

non-leveled electives.  Students who wish to pursue a course not offered in the high 

school may choose Independent Study work or coursework at the Harvard Extension 

School.  The school has a five-day modular schedule with courses meeting for three 52- 

minute classes and one extended 76-minute class per week.  Science classes have two 52- 

minute classes and two 72-minute classes per week. 

 

 Staff engages in ongoing discussions about ways to improve the academic 

achievement of all students and to assure that students also develop the skills to be 

healthy and productive citizens.  For those students who have difficulty passing the 

MCAS, the school offers the opportunity for MCAS math and English class.  Data 

collected on the achievement of minority students suggests an achievement gap between 

Black and Caucasian students in Belmont.  The Belmont High School Scholar program 

was developed to address this concern in 2008.  This program, however, was not funded 

by the school district for the 2010 school year. 

 

 In order to improve the academic achievement of special education students, 

Belmont High School offers several unique programs.  Students with identified 

disabilities are supported through Learning Centers that meet as a traditional class.  

Students are scheduled based on their level of need.  Students who need remedial help in 

reading and academic literacy have the opportunity to work with a speech/language 

specialist.  Students needing increased emotional support may enroll in the Campus 

program.   

 

 Belmont High School has ongoing goals to reduce student stress, improve social 

skills, and improve the transition for students returning from psychiatric hospitalizations.  

The Belmont Special Education Advisory Council advises the administration on parent 

initiatives and concerns.  Many of these initiatives are now incorporated in the Belmont 

Public Schools system’s goals.  

 

 Belmont High School offers an array of athletics and co-curricular activities.  

Students may elect to participate in 26 sports with 54 levels of competition.  Teams are 

members of the Massachusetts Interscholastic Athletic Association (MIAA).  More than 

73% of the student body participates on one or more athletic team.  Belmont High School 

offers a diverse array of opportunities for students interested in the fine and performing 

arts.  Recognized as having one of the best fine and performing arts programs in the state, 

Belmont students perform in regional and national festivals and competitions, and often 
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return with honors and awards.  More than half of the student population participates in 

performing arts programs, including theater, choral ensembles, bands, and orchestras.  In 

addition, a wide variety of student-sponsored clubs form each year motivated by student 

interest.  In the 2009-2010 school year, Belmont High School students completed 38,500 

hours of community service, with 147 students receiving the President's Volunteer 

Service Award for completing at least one hundred hours of service in a twelve-month 

period. 

 

 Belmont High School students benefit from an experienced and dedicated staff.  

There are 73 teachers at Belmont High School with 95.3% licensed in their teaching area 

and 93% are "highly qualified" according to NCLB guidelines.  Teachers have 

professional meetings on three Mondays per month and participate in Professional 

Learning Teams (PLT) once a month.  PLTs are staff-directed, research-based inquiries 

into problems of practice. 

 

The Foundation for Belmont Education (FBE) supports teaching and learning 

through generous grants to the school system and teachers.  Since its establishment in 

1993, the FBE has provided close to 1.5 million dollars in project funding.  FBE grants 

have allowed teachers to enrich their classrooms with supplementary materials to 

enhance student learning, funded computer labs for the English and foreign language 

departments and is in the process of outfitting each classroom with a SMARTBoard. 
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Belmont High School 

Core Values and Beliefs 

Belmont High School, in partnership with our community, provides students with 

outstanding educational opportunities for them to reach their intellectual, creative, 

personal, civic, and social potentials.  Together we strive to create and maintain a safe, 

supportive environment in which all students feel valued and respected as they become 

successful, life-long learners and responsible citizens in a diverse and changing world. 

 

We are committed to the following 21
st
 century Learning Expectations: 

 

Responsible Citizens observe policies and expectations for behavior.  They are able to 

work cooperatively, collaboratively, and independently as appropriate to a learning task.  

They take steps to achieve personal, academic, and career goals.  They are able to make 

informed decisions concerning health, diet, and exercise in order to maintain a healthy 

lifestyle.  They participate in their school and community in order to understand and 

preserve our democratic process, our culture, and our environment.  They consider other 

points of view in order to make ethical decisions and to live productively in a diverse 

society. 

 

Critical Thinkers and Problem Solvers read, comprehend, synthesize, and reflect on 

content area materials and scholarly resources.  They have organizational and study skills 

with which to accomplish their work.  They collect and evaluate data to identify patterns, 

make inferences, and draw conclusions.  They manipulate, combine, and apply formulae.  

They predict reasonable results using estimation and conceptual knowledge.  They 

develop and test hypotheses, drawing conclusions from experiments, data, and research.  

They discuss, analyze, and evaluate in light of historical precedent, current events, and 

civic responsibilities.  They observe, analyze, and present ideas, feelings, and beliefs 

about cultures and societies. 

 

Researchers work with a variety of resources and technological applications to increase 

learning.  They use technology responsibly to obtain, organize, and communicate 

information and to solve problems.  They are able to evaluate the accuracy, usefulness, 

and appropriateness of information resources. 

 

Effective Communicators are able to read, write, and speak standard English as well as 

listen to, understand, and communicate in another language.  They participate in 

discussions by listening, asking questions, and responding.  They design and compose 

work for a variety of audiences and purposes.  They use the vocabulary and symbolic 

language specific to content areas such as math and music.  They use a repertoire of skills 

and techniques to create and interpret works in a variety of media such as the fine and 

performing arts as well as film and other forms of communication. 
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Teaching and Learning Standard  

1  Core Values, Beliefs, and Learning Expectations 

 
Effective schools identify core values and beliefs about learning that function as explicit foundational 
commitments to students and the community.  Decision-making remains focused on and aligned with these 
critical commitments. Core values and beliefs manifest themselves in research-based, school-wide 21st 
century learning expectations. Every component of the school is driven by the core values and beliefs and 
supports all students’ achievement of the school’s learning expectations.  
 
1. The school community engages in a dynamic, collaborative, and inclusive process informed 

by current research-based best practices to identify and commit to its core values and beliefs 
about learning.  

 
2. The school has challenging and measurable 21st  century learning expectations for all students 

which address academic, social, and civic competencies, and are defined by school-wide 
analytic rubrics that identify targeted high levels of achievement.  

 
3. The school’s core values, beliefs, and 21st century learning expectations are actively reflected 

in the culture of the school, drive curriculum, instruction, and assessment in every classroom, 
and guide the school’s policies, procedures, decisions, and resource allocations.  

 
4. The school regularly reviews and revises its core values, beliefs, and 21st century learning 

expectations based on research, multiple data sources, as well as district and school 
community priorities.  
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Conclusions 

 

The change from Belmont High School being guided by its former mission 

statement to being steered by a set of core values and beliefs was a collaborative and 

inclusive process in spirit, but not dynamic. Since 2008 Belmont High School (BHS) has 

had a set of core values and beliefs. The School Advisory Committee (SAC) transformed 

BHS’s former mission statement into the current core values and beliefs.  Subsequently, 

SAC approved the core values and beliefs.  The process lacked adequate research into 

current, research-based best practices.  Since the core values and beliefs were essentially 

retitled from the former mission statement rather than developed purposefully, relevant, 

current-research based practices did not inform the existing document.  In turn that 

information was used to educate all staff and faculty regarding 21
st
 century learning 

expectations.   The SAC, comprised of faculty, administration, students, parents and 

community members, was an inclusive, collaborative process. Attempts also have been 

made to include all of those stakeholders in the ongoing assessment and refinement of the 

school's creation, evaluation, and revision of the Eighteen Month Improvement Plan 

through events such as community dialogs. However, the Eighteen Month Improvement 

Plan does not purposefully take into account BHS's core values and beliefs. Because 

BHS's core values and beliefs were not revised except in name, the core values and 

beliefs are not purposefully informed by current research, therefore may not reflect 

current best practice.  As well, the Eighteen Month Improvement Plan must formally 

align with BHS's core values and beliefs in order to provide a cohesive blueprint for the 

future. When a dynamic, research based process is used to establish the school's core 

values and beliefs it will provide an explicit foundational commitment to students and the 

community. 

 

Recent work has been done by one of BHS's assistant principals relating to 21
st
 

century skills. Those research-based findings have been disseminated to The Leadership 

Learning Team (LLT), comprised of district administrators from Belmont's central office 

as well as the elementary school and middle school.  In turn, the information has 

philtered down to the faculties and staffs at the respective schools.  However, 2006 was 

the last time BHS's learning expectations for were formally revised.  In 2009, those 

expectations were renamed and became the school's 21
st
 century learning expectations.  

Those identify challenging, measurable 21
st
 century learning expectations address 

academic, civic, and social competencies, yet they are not universally used on a school-

wide basis across disciplines.    BHS has developed analytical rubrics which evaluate 

speaking, writing, research, critical thinking, and problem-solving that reflect the school's 

21
st
 century learning expectations and identify high levels of achievement.  However, the 

rubrics are department-based rather than school-wide.  Rubrics from other school districts 

were reviewed during department meetings.  Department directors led departments to 

collaborate exclusively within their departments to create rubrics specific to their 

departments. Work within departments included research on creating useful analytic 

rubrics and formative assessment, and implementing the rubrics.  The department-

specific rubrics were designed to be used once a year in required courses for all students.  

Collectively, the departmental rubrics incorporate all of the 21
st
 century learning 

expectations except Reading Effectively or Responsible Citizenship.  The rubrics are not 
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formally used on a school-wide basis across disciplines.  Instead, each department has 

taken ownership of one of the four main categories of the 21
st
 century learning 

expectations.  There is an inconsistency between the Learning Center and the Fine and 

Performing Arts rubric and other rubrics as they use different qualifiers and formats; also, 

they are not analytic. The Learning Center uses a score of 1-5, and the Fine and 

Performing Arts uses Does Not Meet Standard, Basic, Proficient, and Advanced, whereas 

the rest of the school-wide rubrics use Does Not Approach Expectation, Approaches 

Expectations, Meets Expectations and Exceeds Expectations.  Due to the lack of consist 

use across disciplines, students lack an understanding of the 21
st
 century learning 

expectations' purpose of being employed in multiple situations, and in different learning 

environments.  Also, because departments have taken responsibility for only one given 

learning expectation assessed formally only once a year, students are not provided 

multiple opportunities to apply, practice and achieve the school's learning expectations 

across disciplines.  The creation and use of school-wide analytic rubrics with identifies 

targeted levels of achievement will ensure students achieve the school's 21
st
 century 

learning expectations.  (rubrics, self-study, Endicott survey, student work, students, Core 

Values Committee, faculty) 

  

BHS’s core values, beliefs, and 21
st
 century learning expectations are reflected in 

some aspects of the culture of the school and in curricular offerings; however, they 

neither drive curriculum, instruction, and assessment in every classroom, nor consistently 

guide the school’s policies, procedures, decisions, and resource allocations.  After the 

approval of the core values, beliefs, and the 21
st
 century learning expectations, efforts 

were made to promote and integrate them into the school's culture.  They were 

disseminated throughout the school, posted in every classroom, in the main hallways and 

in every administrative area of the school.  They are included in the Belmont High School 

Student Handbook, the Belmont High SchoolFaculty Handbook, and the Belmont High 

School Program of Studies.  The school website, the district website, and the student web 

site, EdLine, publish them.   Report card and progress report comments correspond with 

the major categories of the 21
st
 century learning expectations.   Among the goals of the 

restructuring of professional development into Professional Learning Teams (PLTs) was 

to focus on 21
st
 century skills.  Many of the PLT topics selected by teachers align with 

the core values, beliefs and 21
st
 century learning expectations. Parents, students, 

administration and faculty have a clear expectation that learning is to be valued and 

appreciated.  Students have an active voice in the democratic process of their school 

through Student Senate, School Advisory Committee, School Committee representatives, 

and Student Council, and have access to administration to voice concerns over 

curriculum and the program of studies.  Students are given autonomy through free blocks, 

which allow them to be self-directed learners.  BHS offers a supportive environment for 

students through special education mentoring and learning centers as well as with a 

parental outreach program for Metropolitan Council for Educational Opportunity 

(METCO) students which meet on a monthly basis. This program provides information 

about courses and opportunities for students involved in the METCO program and meets 

in Roxbury to accommodate maximum parental involvement. BHS’s culture allows for 

autonomy and daily demonstration of students being responsible citizens.   
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BHS's curricular offerings align with the school's core values, beliefs, and 21
st
 

century learning expectations by affording students the opportunity to take challenging 

and creative courses in all academic areas as well as in the fine and performing arts.  The 

social science department has begun a Global Studies Certificate program and the 

physical education/wellness department has developed a Positive Decision Making 

course offered in the 11
th

 grade. Further reflecting the BHS core values, beliefs and 21
st
 

century learning expectations, critical thinking and problem-solving are standard modes 

of reasoning in some classrooms. This is articulated in discussions which utilize essential 

questions and collaborative learning and allow students to demonstrate understanding of 

higher order thinking questions as well as to find patterns and make inferences based on 

material presented.   

 

Many of the articulated concepts in the core value, beliefs and 21
st
 century 

learning expectations are delineated in some course outlines and are evident in what 

occurs during instruction and assessment in some classrooms throughout BHS. One of 

the school's goals is for the core values, beliefs and 21
st
 century learning expectations to 

be used as the basis for instruction and assessment in every level, in every course.  Based 

upon course leveling, the wide variation of classroom instruction and assessment calls 

into question the consistency of application of 21
st
 century skills.  For example, students 

in college preparatory (CP) classes are more often guided to find inferences whereas 

Honors and Advanced Placement (AP) students make their own inferences and 

conclusions.  While BHS's core values, beliefs and 21
st
 century learning expectations are 

explicitly identified in curricular documents, teachers are not referencing 21
st
 century 

expectations as they establish a purpose for the lesson and deliver the curriculum, leaving 

students unaware of the connection between what they are doing in class to the 21
st
 

century learning expectations.   

 

Work has been done towards improving the quality of curriculum, instruction and 

assessment at BHS.  However, that work is not grounded in developing and 

implementing a concise, clearly defined program, based on school-wide analytic rubrics, 

that establishes a clear, formal curricular connection between the core values, beliefs and 

21
st
 century learning expectations and curriculum, instruction, assessment.  Due to the 

disconnect between curricular revision, instructional implementation, and the use of 

assessment data to monitor and adjust those practices, and the school's core values, 

beliefs, and 21
st
 century learning expectations, there is no guarantee that the core values, 

beliefs, and 21
st
 century learning expectations drive curriculum, instruction, and 

assessment in every classroom.  

 

Policies, procedures, and decisions are not yet consistently developed, revised and 

implemented with the core values, beliefs, and 21
st
 century learning expectations in mind.  

As outlined in BHS's Eighteen Month Improvement Plan, they sometimes align with the 

core values, beliefs and 21
st
 century learning expectations, but that alignment is often 

neither a formal nor a purposeful undertaking. Often resource allocations often do not 

support the implementation of the core values, beliefs, and 21
st
 century learning.  

Curriculum, instruction and assessment are all affected by the deteriorating physical 

plant, and instructional, library media, as well as personnel resources have consistently 
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been cut.  Decisions concerning policies, procedures, decisions and resource allocations 

must be guided by the core values, beliefs and 21
st
 century expectations in order for the 

principles in the document to function as explicit foundational commitments to students 

and the community.  (self-study, department meeting agendas, evidence bins, curriculum 

outlines, Endicott survey, core values committee, teachers, administration, student 

shadowing) 

 

Although the SAC looks at the core values, beliefs and 21
st
 century learning 

expectations each year, there is no formal, collaborative evaluation of the document that 

scrutinizes its relevance in relation to current research, multiple data sources, as well as 

district and community priorities and then revises accordingly.  School leaders and 

faculty have been exposed to some research for 21
st
 century learning skills through the 

evaluation of other district’s school-wide rubrics and by material collected and 

disseminated to department heads for professional development and departmental 

meetings.  Faculty has been given excerpts of recent publications describing 21
st
 century 

skills, keeping them abreast of current research.  Teachers meet informally to review data 

gathered through common assessments.  Teachers and departments meet on a regular 

basis several times a month through PLTs, department meetings, faculty meetings or 

curriculum meetings to discuss and disaggregate collected data.  Belmont Public Schools 

(BPSs) have developed six district goals along with an Eighteen Month Improvement 

Plan to steer and improve BHS.  Both documents implicitly align with BHS's core values, 

beliefs, and 21
st
 century learning expectations.  The establishment of PLTs and monthly 

meetings of departments, faculty and curriculum teams set the stage for a strong formal 

review process to be developed and implemented.  BHS has used these meetings in the 

past to review curriculum and data generated through common assessments and 

standardized tests.  Without a formal mechanism to harness and apply the work BHS has 

done, there is no assurance the core values, beliefs and 21
st
 century learning expectations 

remain focused and aligned with current research and reflect district and school 

community priorities.  (self-study, department agendas, BPS  website, Endicott Survey, 

faculty and core values committee) 

 

 

Commendations 

1. The spirit of collaboration and inclusion exhibited by SAC when addressing the 

change over from a mission statement to core values and beliefs 

 

2. The challenging and measurable 21
st
 century learning expectations that address 

academic, civic, and social competencies 

 

3. The reflection of BHS's core values, beliefs and 21
st
 century learning expectations 

in curricular offerings 

 

4. The efforts made to promote and integrate BHS's core values, beliefs and 21
st
 

century learning expectations into the school culture 
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5. The use of report card and progress report comments which correspond to the 

major categories of the 21
st
 century learning expectations 

 

6.  The alignment of PLT topics with BHS's core values, beliefs and 21
st
 century 

learning expectations  

 

 

Recommendations  
 

1. Utilize a dynamic process, based on current research, to review and revise BHS's 

core values, beliefs and 21
st
 century learning expectations 

 

2. Develop and implement school-wide analytic rubrics which address the school's 

21
st
 century learning expectations for each academic, civic, and social  21

st
 

century learning expectation 

 

3. Ensure BHS's core values, beliefs and 21
st
 century learning expectations drive 

curriculum, instruction and assessment for every student in every classroom 

 

4. Ensure BHS's core values, beliefs and 21
st
 century learning expectations guide the 

school's policies, procedures, decisions and resource allocations 

 

5. Establish a formal review cycle of BHS's core values, beliefs and 21
st
 century 

learning expectations based on research, multiple data sources, as well as district 

and community priorities 

 

6. Formally align BHS's core values, beliefs and 21
st
 century learning expectations 

with the school's established six goals and the Eighteen Month Improvement Plan 
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Teaching and Learning Standard  

2  Curriculum  

 
The written and taught curriculum is designed to result in all students achieving the school's 21st century 
expectations for student learning. The written curriculum is the framework within which a school aligns 
and personalizes the school's 21st century learning expectations. The curriculum includes a purposefully 
designed set of course offerings, co-curricular programs, and other learning opportunities. The curriculum 
reflects the school’s core values, beliefs, and learning expectations. The curriculum is collaboratively 
developed, implemented, reviewed, and revised based on analysis of student performance and current 
research. 
 
 
1. The curriculum is purposefully designed to ensure that all students practice and achieve 

each of the school's 21st century learning expectations. 
 
2. The curriculum is written in a common format that includes: 

 units of study with essential questions, concepts, content, and skills 
 the school’s 21st  century learning expectations 
 instructional strategies 
 assessment practices that include the use of school-wide analytic and course-specific 

rubrics. 
 

3. The curriculum emphasizes depth of understanding and application of knowledge 
through: 
 inquiry and problem-solving 
 higher order thinking 
 cross-disciplinary learning 
 authentic learning opportunities both in and out of school 
 informed and ethical use of technology. 
 

4. There is clear alignment between the written and taught curriculum. 
 
5. Effective curricular coordination and vertical articulation exist between and among all 

academic areas within the school as well as with sending schools in the district. 
 
6. Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the 

resources of the library/media center are sufficient to fully implement the curriculum, 
including the co-curricular programs and other learning opportunities. 

 
7. The district provides the school’s professional staff with sufficient personnel, time, and 

financial resources for ongoing and collaborative development, evaluation, and revision 
of the curriculum using assessment results and current research. 
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Conclusions 

 

On paper, BHS has a seven-year curriculum review cycle for each of the seven 

disciplines:  English/LA, mathematics, science/technology, social studies, foreign 

language, fine and performing arts, and physical education/health.  The curriculum 

review cycle includes four components of development: self-study, evaluation by an 

external team, plan of action and implementation.  The cycle is sometimes governed by 

content-specific steering committees comprised of the curriculum director, faculty 

representing k-12, parents, and community members-at-large.  Changes in curriculum, 

course offerings and new course/program proposals are reviewed and initially endorsed 

by a department curriculum steering committee.  New course proposals and programs are 

forwarded to the principal and then to the assistant superintendent for curriculum and 

instruction.  Once new course proposals are approved by the administration, they are 

presented to the school committee for final approval.  Budget cuts have caused the cycle 

to be suspended.  

  

 BHS's curriculum outlines are purposefully designed to ensure students practice 

the school's 21
st
 century learning expectations.  However, students do not have sufficient 

opportunity to achieve each of the school's 21
st
 century learning expectations.  Course 

outlines for each department offering are aligned with the state curriculum frameworks in 

each discipline and also reference BHS's 21
st
 century learning expectations. The 

curriculum outlines identify BHS's 21
st
 century learning expectations with abbreviations: 

CZ=citizenship; RS=research skills; CS=communication; CT= critical thinking and 

problem-solving.  Opportunities to practice the 21
st
 century learning expectations are 

articulated in the course outline documents.   Teachers are infusing 21
st
 century skills into 

their lessons and students are demonstrating skills, through their work, relevant to BHS's 

21
st
 century learning expectations.  However, teachers are not yet referencing the 21

st
 

century learning expectations as they establish a purpose for the lesson and deliver the 

curriculum.  Students are not making the connection between classroom instruction and 

assessment and BHS's 21
st
 century learning expectations. As noted in course outlines, 

each department at BHS has assumed responsibility for formally assessing at least one of 

BHS's 21
st
 century learning expectations only once before the BHS student graduates.  

This practice does not permit students to be assessed formatively over time.  True 

formative assessment identifies student achievement in relation to the indicators and in 

turn offers feedback on how to improve.  While 21
st
 century learning expectations may be 

embedded in curriculum and instruction and the school explicitly identifies them in the 

curriculum outlines because they are assessed only once, students are not guaranteed 

opportunities to practice and achieve BHS's 21
st
 century learning expectations and may 

graduate without having achieved each expectation. (self-study, curriculum outlines, 

student work, classroom observations)  

  

 The format of curriculum documents is not consistent from department to 

department. While the self-study and 53.7% of teachers indicate there is a common, 

formal, curriculum template that is used in all subject areas, a review of the curriculum 

outlines shows that there is not a common format for curriculum.  Sporadically, some 

departments outline units of study that detail essential questions, concepts, content, and 



 26 

skills, yet the vast majority of departments developed their own format for curriculum, 

which lacks essential questions, concepts, skills, 21
st
 century learning expectations, 

instructional strategies, and/or assessment practices that include the use of school-wide 

analytic and course-specific rubrics. Belmont High School course outlines are one-page 

documents that include course descriptions, resources, topics, and assessments; yet, 

individual units are not outlined with essential questions, concepts, content, and skills.  

Course outlines include assessment practices including the use of department-specific 

rubrics; the course outlines do not address instructional strategies.  The social studies 

department is farthest along when it comes to including the aforementioned components. 

Teachers collaborate informally to outline in more detail the essential questions and 

essential skills for each course.  In that department, unit level questions and important 

terms and concepts are also outlined. Until all courses throughout the school have a 

curriculum that is written in a common format, there is no guarantee of continuity of 

experience or equity of opportunity for students.  (Endicott survey, curriculum 

documents, teacher interview) 

 

 Curriculum that emphasizes a depth of understanding and application of 

knowledge through inquiry and problem-solving and higher order thinking is sometimes 

dependent upon the level of the course and the course offering.  While the curriculum 

does not emphasize cross-disciplinary learning, it does emphasize authentic learning both 

in and out of school and the informed and ethical use of technology. Staff (83.5%) 

believe the curriculum emphasizes inquiry, problem-solving, and higher order thinking.  

Students are practicing higher order thinking skills in honors and Advanced Placement 

courses, yet in college preparatory classes, students are rarely practicing higher order 

thinking skills.  Classroom observations and examination of student work show students 

enrolled in college preparatory courses are passively receiving material as opposed to 

applying higher order thinking skills to construct meaning. Efforts have been made to 

extend and emphasize depth of understanding and application of knowledge to a broader 

range of BHS students. Curriculum in math lends itself naturally to challenging students 

to apply concepts and has recently transitioned form a three-level to a two-level system.  

The science department offers a large number of Advanced Placement (AP) and honors 

level electives where these higher order thinking skills are embedded in the course 

curriculum. To augment opportunities for all students to engage in inquiry and problem-

solving, the science department added a computer and engineering elective course 

popular among students of all levels.  Visual arts courses include a formal critique 

process.  The social studies department has developed and implemented curriculum that 

fosters inquiry-based learning.  Each course is guided, or framed, by three essential 

questions, and units of instruction are framed within one of the essential questions. Some 

students indicate the course content prompts them to think critically and solve problems. 

Students (75.6%) report being challenged by the overall curriculum and 74.6% of parents 

believe their children are developing problem-solving and higher order thinking skills. 

Since the curricular emphasis on depth of understanding and application of knowledge 

through inquiry and problem-solving, and higher order thinking is sometimes dependent 

upon the level of the course, the course offering and/or the content area, all students are 

not afforded equal access to consistent opportunities to practice and achieve the 21
st
 

century learning expectations.   
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 The curriculum does not emphasize cross-disciplinary learning and few 

opportunities exist to engage in learning that bridge more than one content area. 

Occasional, informal examples of cross-disciplinary learning include a co-taught lesson 

where students learn about the physics of the pottery wheel.  Although there is little 

evidence to demonstrate that interdisciplinary learning is taking place, teachers have 

expressed a vision for interdisciplinary learning opportunities. One of the Professional 

Learning Teams (PLT) has chosen to focus on how interdisciplinary learning 

opportunities can be increased in order to rectify the deficit in the curriculum.  Cross-

disciplinary learning is an integral component of 21
st
 century learning, as students need to 

be able to readily transfer skills and adjust to an ever-changing world.  

 

 The curriculum emphasizes authentic learning both in and out of school. In 

economics, students have an opportunity to apply economic theories to real life 

situations. For example, students can investigate the effectiveness of salary caps in 

professional sports.  Other opportunities for authentic learning include students in social 

studies classes producing documentaries based on local history and students preparing 

oral arguments for mock trials. Students studying Chinese often visit the Peabody Essex 

Museum to examine authentic cultural artifacts.  Also, the students in the global studies 

course are self-directing a project in which songs with a social justice message are 

analyzed and compared.  Students have posted these songs online along with an analysis, 

and the entire school community is invited to participate in voting to declare which is the 

best social justice song.  As part of the English persuasive writing unit, students complete 

an authentic writing assignment about a controversial issue, which they send to a civic 

body at the local or national level. Additionally, numerous learning opportunities exist for 

students that extend beyond the classroom and school.  For example, students 

independently enroll in courses through the Harvard Extension School.  Further, at 

Belmont High School community service is highly valued as evidenced through its 

mandate as a graduation requirement and community service practicum is a course based 

on field experiences.  By providing the students of BHS with these curriculum-based 

authentic learning opportunities both in and out of school, students are highly engaged 

and motivated to achieve at the highest of levels and are able to experience connections 

with real-word situations.  

 

 The curriculum emphasizes the informed and ethical use of technology. The 

informed and ethical use of technology is addressed across the curriculum. Teachers 

continually instruct students about how to scrutinize sources of information, how to 

properly document sources, and how to paraphrase and quote effectively.  The 

administration has voiced support for implementing a computer program such as 

turnitin.com to help educate students.  It has been requested in budget proposals, but each 

year that it has been requested, it has been cut. While efforts have been made across the 

curriculum to help BHS students become researchers that "use technology responsibly, 

obtain, organize, and communicate information…," lack of available funding negatively 

impacts students' ability to meet the 21
st
 century learning expectations. (curriculum 

outlines, teachers, school support staff, Endicott survey, student work, self-study, 

administration) 
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There is not clear alignment between the written and taught curriculum.  On the 

district level, the alignment between the written and taught curriculum is not fully 

monitored; some teachers delete units at will as well as add units of study that are not in 

curriculum outlines.  Sixty-seven percent of faculty believes that there is a clear 

alignment.  Some directors meet with department members to discuss examples of 

student work based on common assessments.  Through collaboration directors are able to 

ascertain the progress in the written curriculum and verify that curriculum-based 

assessments are taking place.  However, not all departments have full-time directors; 

therefore, these meetings do not take place.  Formal observations, which begin with an 

assessment of the teacher's currency in the curriculum, are preceded by a pre-conference 

at which time lesson planning is discussed.  Most observers require the submission of 

written lesson plans for the observation.  Post-observation conferences held by directors 

of that department, include discussion of the lesson's alignment with the curriculum.  Post 

conferences held with other observers, who are not experts in the content area, may not 

provide the same level of feedback on currency in the curriculum and/or be able to 

ascertain the teacher's level of fidelity to the written curriculum.  Until a process is 

implemented which can ensure alignment between the written and taught curriculum 

students will experience inequity in achieving the school's 21
st
 century learning 

expectations and the specific learning goals of courses. (Endicott survey, teachers, self-

study) 

 

Some structures are in place to support curricular coordination and vertical 

articulation between and among all academic areas within the school as well as with 

sending schools in the district.  Curriculum articulation from a k-12 perspective is 

verbally communicated through the teachers, department directors, central office 

administration and principals of the sending schools.  However, vertical articulation has 

significantly diminished due to unfilled curriculum director positions; little attention is 

given to addressing curriculum gaps, overlaps and continuity.  Although there is an 

awareness of the process of curriculum development, the articulation and implementation 

of consistent approaches to curriculum varies from department to department.  Those 

inconsistent practices also stem from unfilled department curriculum director positions.  

The existing curriculum directors communicate with teachers in their departments in their 

shared workspace about curricular progress and common assessments.  Departments 

without oversight of a director are not formally guided concerning departmental 

curricular coordination.  Teachers often take it upon themselves to address departmental 

articulation. Over the summer, after school, or during prep time, teachers of the same 

course often meet informally to share lesson plans and resources and reflect on progress 

of common classes. Articulation among academic areas is also impacted by a lack of 

oversight by a director in all departments.  There is no common leadership position tying 

all of the departments together and ensuring articulation among departments. As well, the 

BHS building is physically organized by departments, resulting in teachers being isolated 

from their non-department peers.  Efforts have been made to counteract the effects of 

these obstacles. The school district recently restructured professional development 

opportunities.  However, those opportunities have not been formally dedicated to allow 

teachers to work interdepartmentally as well as departmentally in relation to curriculum. 
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When effective curricular coordination and vertical articulation exists, the curriculum 

will be purposefully designed and students will have a clear path to enable them to 

achieve the school's 21
st
 century learning expectations and course-specific goals. (self-

study. teachers, observations, administration, building tour, curriculum directors, 

evidence bins)   

  

While daily classroom supplies are sufficient and technology is somewhat 

sufficient, classroom, school-wide equipment, staffing levels, instructional materials, 

facilities, and resources of the library-media center are insufficient to fully implement the 

curriculum.   The implementation of co-curricular programs is not affected by these 

factors. Supplies for daily activities in the classroom are adequate. Teachers present 

information with ample handouts and provisions to achieve the learning objectives. While 

science labs students have appropriate supplies and materials to effectively convey the 

objectives set forth by the lessons and teacher expectations, the actual physics and 

chemistry classrooms are not sufficiently equipped for lab projects. For example, not all 

lab stations have power.  During the 2011-2012 school year, the ability of the science 

department to deliver curriculum became more limited when 10% of instructional time 

and one extended mod lab period was removed from all science classes.  In addition, 

school-wide equipment such as the foreign language lab, the copier in the library and the 

Riso Graph in the mezzanine are often in need of repair.  While daily classroom supplies 

and provisions are sufficient, students and teachers must have access to functioning and 

sufficient school-wide equipment to facilitate curriculum implementation.  

 

Equity of access to technology resources to fully implement the curriculum is a 

concern. While technology is embedded in the BHS curriculum and being a researcher is 

one of the school's 21
st
 century learning expectations, access to computers is limited. 

Teachers consistently cited occasions where they wanted to utilize a computer lab, but 

limited opportunities were available because the demand for use was much greater than 

the availability. In the library media center during varying periods throughout the day, up 

to 100 students are utilizing the center as a gathering place and there are only a total of 

twenty computers available to students (ten desktops, ten laptops). The twenty students 

that are able to procure the computers in the media center use them for technology-related 

activity relative to their classes.  Recently, the Foundation for Belmont Education and 

PTO have charitably outfitted all classrooms at BHS with SMARTBboards, built a state-

of-the-art foreign language department language lab and an English department writing 

lab, donated computers, cables, and wireless keyboards.  Without equal access to 

technology to support the curriculum, students will not be able to become the researchers 

BHS's 21
st
 century learning expectations delineates and the school's curriculum will not 

be fully implemented.  

 

Staffing decreases have increased class size and limited course offerings. 

Sometimes class sizes are up to 31 students in core classes and do not allow for effective 

implementation of the curriculum. For example, because chemistry classes are so large, 

curriculum-based labs are not implemented; such large numbers in a space pose safety 

concerns. Along with sufficient staffing to restore sections of core classes and to reduce 

class sizes, a need exists for sufficient staffing to offer additional support opportunities 
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for students with Individual Education Plans (IEPs) for students who call for additional 

supports such as METCO and for other students who have been identified as at-risk 

students through data review.  Insufficient staffing has also resulted in the elimination of 

classes, such as elimination of sections of Advanced Grammar, Public Speaking, Media 

& Television Production, Creative Writing, Theatre 101, Modern Actor, Dance 101, AP 

Music Theory, Facing History and AP Computer Programming.  Insufficient staff also 

affect students.  At any one time, over 650 students are not assigned to a class, and they 

congregate in the library and cafeteria.  The library, instead of functioning as the inquiry-

based, investigative heart of the school, becomes a holding place.  The media center staff, 

one library media specialist and one part-time paraprofessional, do their best to help 

students access the available resources.  Although there are classrooms that are not 

utilized during these periods of time, staffing levels prohibit students from being assigned 

to directed study locations or other educational opportunities.  Insufficient staffing 

impedes the implementation of curriculum through the elimination of sections of classes 

and courses as well as creates an unsafe, under supervised situation where students are 

unable to find an educational environment conducive to studying for courses in the 

curriculum.  (self-study, observation, program of studies, evidence bin)   

 

Instructional materials are insufficient to fully implement the curriculum.  

Administration as well as faculty identify that budget constraints concerning resource 

allocations have restricted BHS's ability to implement new curriculum.  In some cases 

teachers are utilizing sample copies of texts. In addition, teachers identified a need for 

literary texts to address the evolving English Language Arts (ELA) curricula. Curricular 

resources including texts, software, and computers in the classroom and the library/media 

center are deficient.  The Parent Teacher Organization (PTO) has been very generous in 

buying instructional materials and in buying textbooks for various departments.  For 

example, in 2006 the PTO stepped in and purchased textbooks for the English 

department, algebra and trigonometry and calculus textbooks in 2009, social studies 

textbooks in 2010, and in 2011, they purchased business and personal finance textbooks 

for math department.  This is a dangerous precedent.  While it is very generous for an 

organization to purchase these textbooks, it is the responsibility of the Belmont 

community to provide instructional materials to fully implement the curriculum.   

Without sufficient instructional materials, teachers are unable to carry out the curriculum 

and unable to practice and achieve BHS's 21
st
 century learning expectations. (self-study, 

teachers, administration, PTO expenditure document)  

  

Stakeholders at BHS acknowledge the educational facility is insufficient to fully 

implement the curriculum, but sufficient to implement co-curricular programs. The need 

for a permanent solution to the building concerns at BHS is unmistakable.  Only 41.8% 

of staff believes the facilities support the implementation of the curriculum.  Some of the 

outdated science lab stations have no power and there are gas concerns around the 

stations.  Many physics classes are held in non-science rooms that do not contain 

sufficient lab space tantamount to implementing the curriculum; also, the spaces are not 

ventilated.  BHS's fitness center includes torn up rugs and cracked mirrors and is 

dangerous for students to use. Until the BHS facility issues are resolved, student practice 
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and achievement of the school's 21
st
 century learning expectations, based on the 

curriculum, is not ensured. 

 

The implementation of co-curricular programs is not affected by the educational 

facility.  While the facility is greatly in need of repair, these programs are functioning.  

Twenty-six sports are offered and more than 73% of the student body participates on one 

or more of the athletic teams.  Also, BHS offers a diverse array of fine and performing 

arts opportunities in which more than half of the student population participates.  Theater, 

choral ensembles, bands and orchestras are among the available offerings.  Their efforts 

are often rewarded at the state, regional and national levels.  In addition there are a wide 

variety of student clubs whose existence is motivated by student interest. The adequacy 

of the facility to support co-curricular programs ensures BHS students live their core 

values and beliefs by reaching their creative, personal and social potentials.  

 

Library/media center resources are insufficient to fully implement the curriculum.  

Curriculum resources available in the media center to support school-wide course and 

interdisciplinary learning opportunities are minimal. The media center has not received 

funding for collection additions and other resources to support this objective for the past 

six years.  The media specialist is unable to cull the outdated books, because the shelves 

of the library would be limited. In recent years, the media center has utilized donations 

from the Foundation for Belmont Education to supplement its collection. In addition to 

funding limits for collection and reference materials, the media center is frequently used 

as a gathering spot for large groups of students who seek out computers for personal and 

curricular work. While this is a popular location for students to gather, the media center 

functions as a study hall and the large quantity of students makes the media center 

inaccessible to students that are truly in need of its resources. The library media center 

must function as a financially supported, dedicated space fostering the practice and 

achievement of 21st century learning expectations. (teachers, school leadership 

committee, panel presentation, library media specialist, observations, self-study, Endicott 

survey) 

 

The Belmont district does not provide the school's professional staff with 

sufficient personnel, time, and financial resources for ongoing and collaborative 

development, evaluation, and revision of the curriculum.  However, some assessment 

results are being examined and some current research is being discussed informally in 

relation to curriculum.  While curriculum directors facilitate curriculum work for their 

departments, not all departments have directors.  Therefore, in these departments no one 

facilitates content-specific curriculum work.  Throughout the school year professional 

development opportunities are offered outside of the regular school day and as a part of 

the school’s weekly schedule. Even with this in place, it is not sufficient for the scope of 

the undertaking. Most of the provided professional development, including monthly PLT 

time, is not necessarily dedicated to formal curriculum evaluation, review, and revision 

work.  However, data based upon MCAS scores and departmental assessments have 

adjusted some instruction and some informed curricular change.  MCAS exams drive the 

curriculum in some areas.  Teachers examine the MCAS questions and revise the delivery 

of their instruction based upon student scores.  An intermediary course between Spanish 
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1 and Spanish 2 was developed based upon a random assessment sampling of Spanish 2 

students.  Through this course, identified students were given the chance to reinforce 

necessary skills before taking Spanish 2.  Occasionally, teachers are encouraged to 

participate in book and study groups to consider issues relevant to curriculum. Until the 

cycle of curriculum is collaboratively developed, evaluated and then revised, based upon 

assessment results and current research, the practices will not be based upon meeting 

identified student need  (teachers, administration, school support staff, Endicott survey, 

self-study) 
 

 

Commendations 

1. The demonstration of 21
st
 century skills through student work 

 

2. The curricular emphasis on authentic learning both in and out of school 

 

3. The efforts of teachers to educate students concerning informed and ethical use of 

technology 

 

4. The informal initiatives taken by teachers to address departmental articulation 

 

5. The embedding of technology across BHS curriculum 

 

6. The high number of sports and co-curricular offerings 

 

7. The high percentage of BHS students involved in sports and co-curricular 

activities 

 

8. The use of MCAS data to adjust instruction and revise curriculum 

 

Recommendations 

1. Develop and implement a common curriculum template that includes units of 

study, essential questions, concepts, content skills, the school’s 21
st
 century 

learning expectations, instructional strategies, and assessment practices that 

include the use of school-wide analytic and course-specific rubrics 

 

2.  Develop and implement a process to ensure the curriculum emphasizes, for all 

students, depth of understanding and application of knowledge through inquiry 

and problem-solving, higher order thinking and cross-disciplinary learning 

 

3. Develop and implement a formal mechanism that ensures clear alignment 

between written and taught curriculum 
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4. Create and employ ongoing practices and formal structures to ensure  curricular 

coordination and vertical articulation between and among all academic areas 

within the school as well as with sending schools in the district 

 

5. Ensure class size does not impede the implementation of curriculum 

 

6. Establish educationally conducive environments students can access during free 

periods 

 

7. Ensure the BHS faculty is sufficient in number to fully implement the curriculum 

 

8. Ensure the library functions as an area to support the implementation of BHS 

curriculum and achievement of the 21
st
 century learning expectations 

 

9. Provide sufficient content-specific personnel to guide the collaborative 

development, evaluation and revision of curriculum 

 

10. Ensure that professional development opportunities are dedicated to and 

effectively utilized for curriculum review, evaluation and revision 
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Teaching and Learning Standard  

3   Instruction 

The quality of instruction is the single most important factor in students’ achievement of the school’s 21st 
century learning expectations. Instruction is responsive to student needs, deliberate in its design and 
delivery, and grounded in the school’s core values, beliefs, and learning expectations. Instruction is 
supported by research in best practices. Teachers are reflective and collaborative about their instructional 
strategies and collaborative with their colleagues to improve student learning. 
 
1. Teachers’ instructional practices are continuously examined to ensure consistency with 

the school’s core values, beliefs, and 21st century learning expectations. 
 
2. Teachers’ instructional practices support the achievement of the school’s 21st  century 

learning expectations by: 
 personalizing instruction 
 engaging students in cross-disciplinary learning 
 engaging students as active and self-directed learners 
 emphasizing inquiry, problem-solving, and higher order thinking 
 applying knowledge and skills to authentic tasks 
 engaging students in self-assessment and reflection 
 integrating technology.  

 
3. Teachers adjust their instructional practices to meet the needs of each student by: 

 using formative assessment, especially during instructional time 
 strategically differentiating 
 purposefully organizing group learning activities 
 providing additional support and alternative strategies within the regular classroom. 

 
4. Teachers, individually and collaboratively, improve their instructional practices by: 

 using student achievement data from a variety of formative and summative 
assessments 

 examining student work 
 using feedback from a variety of sources, including students, other teachers, 

supervisors, and parents 
 examining current research 
 engaging in professional discourse focused on instructional practice. 
 

5. Teachers, as adult learners and reflective practitioners, maintain expertise in their content 
area and in content-specific instructional practices. 
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Conclusions 

 

Teachers’ instructional practices at Belmont High School are not consistently 

examined to ensure consistency with the school’s core values, beliefs, and 21
st
 century 

learning expectations. Most teachers are familiar with the school's identified concepts, 

but they are not always able to articulate them and apply them to classroom instruction. 

Teachers occasionally are able to reference specific beliefs about learning when 

discussing their instructional strategies. Teachers’ practices in some classrooms 

consistently and overtly support the school’s core values, beliefs, and 21
st
 century 

learning expectations. However, students are unable to connect classroom instruction to 

the school’s core values, beliefs, and 21
st
 century learning expectations. While teachers 

are engaged in regular reflection, no formal connection exists to link instruction with the 

school’s core values, beliefs, and 21
st
 century learning expectations.  Teachers examine 

their practices through collaboration and Professional Learning Teams (PLT). Formal 

reflection on teaching practices and 21
st
 century learning skills are sometimes utilized 

during monthly department, faculty, and curriculum meetings.  However, these reflective 

practices are not explicitly linked to the school’s own core values, beliefs, and 21
st
 

century learning expectations. Teacher evaluation forms include an area for the teacher to 

reflect on their instructional practices, but lack clear connections to the school’s core 

values and beliefs.  A formal examination of instructional practices and how they are 

connected to the school’s core values, beliefs and 21
st
 century learning expectations 

would lead to greater ownership of them by staff and students as well as to improved 

student performance on those expectations. (teachers, student, classroom observations, 

teacher evaluation plan, self-study) 

 

Most teachers’ instructional practices support the achievement of the schools 21
st
 

century learning expectations by personalizing instruction and engaging students as 

active and self-directed learners. Some teachers’ instructional practices include several 

differentiated instruction techniques based upon individual student need and interest. In 

English Language Learner (ELL) classes, students are given different vocabulary lists or 

sets of questions depending on their English proficiency. Students sometimes are 

encouraged to choose writing or debate topics based on their own interests. Freshman 

World History classes are encouraged to choose any figure in history to represent and 

defend the actions of that figure in front of the class. A high level of personalization is 

demonstrated in most classrooms; 81% of staff reports that they personalize material for 

students. Teachers are frequently available to meet with small groups or individual 

students to address learning needs.   Most teachers engage students as active, self-

directed learners and involve students in learning. In a 10
th

 grade English class students 

were assigned a book and were responsible for teaching this book to their classmates. 

Students often participate in hands on projects. In physics classes students designed 

vehicles for their Egg Drop Lab. Teachers regularly facilitate lessons and act as coaches 

during class discussion. In an upper level Spanish class, students prepared for a 

spontaneous oral presentation by practicing unplanned conversation in the days leading 

up to the formative assessment. As a whole Belmont High School teachers employ 

personalization and engage students as active and self-directed learners, but consistency 
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lacks across disciplines. The lack of consistency limits the occasions the students have to 

achieve the school’s 21
st
 century learning expectations.   

 

Teachers at Belmont High School sometimes support the achievement of the 

schools 21
st
 century learning expectations through applied knowledge and skills and 

authentic tasks including self-assessment and student reflection. At BHS all students 

engage in research throughout their educational career. In the required 11
th

 grade course 

Positive Decision Making, students actively engage in research on a consistent basis. The 

senior thesis (completed by all non-AP English students) requires students to choose and 

research a topic thoroughly. Teachers sometimes apply knowledge and skills to authentic 

tasks. For example, in geometry students were asked to use their understanding of 

geometry to describe an existing building.  In 10
th

 grade English, during the persuasive 

writing unit, students choose and write for various audiences.  Some students choose to 

write a “letter to the editor” with some of this work being published by the local news 

media.  Students are sometimes engaged in meaningful projects that lead to formal 

presentations beyond the school audience. In a choral class students are working on 

songs, which will be performed at Norwood High School. In addition, they are preparing 

to perform a concert in Ireland.  Although there is a forty-hour community service 

graduation requirement, Belmont High School offers limited opportunities for students to 

partake in job shadowing, internship or externship programs.  Connections between 

curriculum and community service are not often made.   Students engage in self-

assessment and reflection as part of their application of knowledge to authentic tasks. The 

English department includes a space on their rubrics for students to comment on how 

they could improve their writing for various audiences. The history department also 

encourages student reflection by having a student comment box on rubrics used for a 

variety of assignments. While not based on the school's 21
st
 century learning expectations 

and corresponding analytic rubrics, the department also actively uses student work 

portfolios to encourage students to reflect on the progress of their learning. The AP art 

class also creates student portfolios. Authentic learning tasks for students allow for higher 

levels of achievement of the school’s 21
st
 century learning expectation due to real world 

application and heightened interest. In addition, self-assessment and reflection allow 

students opportunities to achieve the 21
st
 century learning expectations because they 

consider current status and encourage growth and progress towards meeting learning 

objectives.  

 

Through the use of technology, teachers at Belmont High School support the 

achievement of the schools 21
st
 century learning expectations. Most classrooms are 

equipped with a SMARTBoard; training was provided for integration of this technology. 

Physics teachers work though advanced physics problems while using the SMARTBoard 

and are able to save their work for other students to utilize outside of the classroom. 

Some teachers use the SMARTBoard as a projector and have not yet utilized this 

technology to its fullest potential. Students in the science department use Vernier probe 

technology in the computer lab to complete physics projects. Parents report that students 

are using technology at home to complete learning activities.  Although many 

departments use technology consistently and to its fullest potential, some lack innovative 

ways of utilizing the technology embedded in the school's 21
st
 century learning 
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expectations.  (teachers, students, parents, student work, student shadowing, classroom 

observation)  

 

Students at BHS sometimes engage in higher order thinking as well as informally 

engage in cross-disciplinary learning activities in order to support the achievement of the 

schools 21
st
 century learning expectations.  Some teachers emphasize inquiry, problem- 

solving, and higher order thinking. In an AP art class students were asked to 

conceptualize a piece of artwork in numerous ways. While honors and AP courses utilize 

inquiry, problem-solving and higher order thinking to drive the instruction, fewer 

classroom activities at the CP level engage students to independently practice higher 

order thinking. Fewer cross-disciplinary connections are made at Belmont High School. 

Students are sometimes engaged in informal cross-disciplinary learning. Teachers and 

students report that cross-disciplinary references occur in a few classes but no formal 

instruction is planned around a given unit or theme. Higher order thinking skills drive 

honors and AP courses, yet the lack of higher order thinking at the CP level leads to 

different expectations for different students.  The lack of formal cross-disciplinary 

learning opportunities prevents students from making necessary connections across 

content areas.   (teachers, students, parents, student work, student shadowing, classroom 

observations, Endicott survey, self-study)  

 

Most teachers at BHS adjust their instructional practices to meet the needs of each 

student by using formative assessment, strategically differentiating, purposefully 

organizing group learning activities and providing additional support and alternative 

strategies within the regular classroom. Some teachers use formative assessment to 

identify weak areas and revise instruction. Ninety-one percent of students claim that their 

teachers use differentiated instruction practices to meet their diverse needs.   Most 

classroom teachers use traditional instructional strategies, while some periodically use 

alternative teaching strategies in mainstream classrooms. Some teachers introduce new 

information through a variety of media to appeal to students' various learning styles and 

strengths.  To activate the different styles of learning, many teachers employ a variety of 

teaching methods such as lecture, written notes, visual displays and a variety of whole 

class and group activities.  Often group learning activities are employed by selecting ideal 

pairs and groupings to allow for student collaboration and instruction.  At BHS 91.8% of 

students attest to their teachers using group learning in class.  Teachers use scaffolding 

for students that need more support and employ strategies such as graphic organizers, 

learning stations, labs, debates, Socratic seminars and mock trials to reach all types of 

learners. Teachers adjusting their instructional practices to meet the needs of each student 

lead to all-inclusive pervasive learning. (classroom observations, self-study, teachers, 

student shadowing, Endicott survey) 

 

Select teachers, sometimes individually and sometimes collaboratively, improve 

their instructional practices by using student data from summative and formative 

assessments.   Some departments report that they have formal time built into department 

meetings in order to individually and collaboratively review student data.  Other 

departments meet informally within their content areas to examine assessment data, but it 

is not consistent practice across disciplines.  Also, some PLT groups choose to examine 
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data as their group goal.  The science department has used performance on biology 

midterms to identify content that students have not mastered and will use this data to 

inform future instruction.  Some use standardized test scores, such as MCAS and AP 

exams, to determine patterns in which students answer questions correctly and incorrectly 

as a way of improving teaching and learning.  Summative evaluations include unit tests, 

midyear examinations, projects and formal essays.  Formative assessments include exit 

surveys, thumbs up/thumbs down, or a reflection at the end of a class as a way to assess if 

students understood a certain lesson, task, or concept.  All teachers are trained in these 

strategies in Studying Skillful Teaching, a course most BHS teachers have taken.  The 

degree of improvement of instructional practices is contingent upon the use of student 

achievement data from a variety of formative and summative assessments.    

 

 Select teachers examine work and engage in professional discourse focused on 

instructional practice, sometimes individually and sometimes collaboratively, to improve 

their instructional practice. While teachers have some regular, formal time to examine 

student work to improve instructional practice through PLTs and faculty/department 

meeting time, that amount of time is not sufficient to embed the practice as the catalyst 

for adjusting instruction.  Also, when teachers do examine work, no formal, school-wide 

protocol exists to make the process uniform. More collaborative and individual time to 

examine student work, with an established protocol, would lead to examination of 

professional practice.  

 

Student feedback is solicited by some teachers to improve instruction. Some 

teachers ask students for formal and informal evaluations of teaching style and course 

content.  Approximately half of the students (49.6%) agree that their teachers ask for their 

opinions and ideas to improve how they teach.  For example, students have completed an 

anonymous survey on Survey Monkey to provide feedback.  Reflections at the end of 

class are also used as a way to assess students’ level of understanding and instruction is 

adjusted accordingly.  An art teacher revealed that when her original mask carving 

assignment was deemed boring by students, she adjusted the assignment and allowed 

students to independently choose what they wanted to carve. This change in instruction 

allowed for increased student engagement. Universal solicitation of students’ opinions 

about how to improve instruction is a valuable tool for teachers to reflect upon practice 

and increase the quality of instruction. (self-study, teachers, administration, students) 

 

The school encourages partnerships with parents and families with Back to 

School Night, and guidance counselors act as liaisons between the school and families.  

Communication about everyday routines and policies is a strength at BHS.  Parent 

concerns about their children are addressed promptly.   However, those relationships are 

not specifically aimed at soliciting feedback about instruction. A minority of parents 

(18.4%) thinks teachers seek their input about improving instruction, and 58.5% of 

parents do not think teachers seek input.   Asking parents about the quality of instruction 

their children are receiving creates teaching and learning connections. 

 

Belmont High School teachers examine current research in order to improve their 

instructional practices. In previous years, the assistant principal distributed newsletters on 
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current 21
st
 century learning pedagogy to all staff.  Some staff members report that they 

sometimes read journal articles or books on current best practices independently, 

sometimes within department meetings or in their PLTs.  PLTs provide the vehicle for 

teachers to examine current research.  However, it is not required and only happens if 

improved instruction is the group's goal.  While a small, outdated collection of materials 

does exist in the teachers’ room, it is largely unused and the school does not have a 

current professional library, which provides books, journals, and links to websites on 

teaching pedagogy. Essential to the improvement of instruction and to the insurance of 

best practice in the classroom, a formal commitment to the examination of current 

research must become routine practice.  (Endicott survey, students, teachers, self-study, 

library media specialist) 

 

Teachers at Belmont High School maintain expertise in their content area and in 

content-specific instructional practices. This practice, while not formal across disciplines, 

takes place at department meetings and in PLTs. Staff reports that 94.9 % maintain 

expertise in their content area and content-specific instructional practices.  The art 

department watched a video on current 21
st
 century educational art practices and then 

discussed the pros and cons of the approaches taken with their department. All teachers in 

the state of Massachusetts, to maintain licensure, are responsible for ensuring that they 

maintain expertise in their content area and instructional practices.  According to their 

self-study, 95.3% of the teachers are licensed in their teaching area and 93% are “highly 

qualified” according to NCLB guidelines.  The district supports teachers in this area by 

providing a yearly course reimbursement of $650 per teacher.  Teachers at Belmont High 

School work to maintain expertise in their content area and content-specific instructional 

practice. Teachers at BHS are experts in their content areas. (teachers, self-study, 

Endicott survey, panel presentation) 

 

 

Commendations 

 

1. The use of differentiated instructional techniques based on student need and 

interest to improve student learning 

 

2. Teacher availability for support outside the classroom to address learning needs 

 

3. The emerging practice used by some teachers to engage their students as active, 

self-directed learners 

 

4. The practice of some teachers facilitating lessons and acting as coaches during 

discussions 

 

5. The school-wide practice of engaging students in research  

 

6. The application of knowledge and skills to authentic tasks 

 

7. The practice of student self-assessment on some department rubrics 
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8. The practice, by many teachers, to analyze summative assessments in order to 

identify weak areas and to revise instruction 

 

9. The use of group learning activities to foster student collaboration 

 

10. The use of various strategies to reach all types of learners 

 

11. The use of the Studying Skillful Teacher course to help teachers remain current 

using assessment data to improve instruction 

 

Recommendations 

 

1. Establish and implement a formal mechanism to ensure instructional practices are 

consistent with the core values, beliefs and 21
st
 century learning expectations 

 

2. Provide professional development to aid teachers in their ability to articulate the 

core values, beliefs and 21
st
 century learning expectations and their application to 

classroom instruction 

 

3. Educate the students about the connections between classroom instruction and the 

core values, beliefs and 21
st
 century learning expectations 

 

4. Establish a formal, reflective practice examining instruction in relation to the core 

values, beliefs and 21
st
 century learning expectations 

 

5. Increase opportunities for students to partake in job shadowing, internships and 

externships with established connections to the curriculum 

 

6. Develop and implement a process to ensure higher order thinking opportunities 

are provided to all students in all levels of classes  

 

7. Establish formal opportunities for cross-disciplinary connections  

 

8. Increase the use of formative assessments to identify weak areas and revise 

instruction  

 

9. Establish consistency across departments to individually and collaboratively 

review student data to adjust instruction 

 

10. Provide sufficient formal time focused on the examination of student work 

 

11. Establish a formal protocol to examine student work 

 

12. Solicit feedback from students and parents about how to improve instruction 

 

 



 41 

13. Implement the formal practice of examining current research to ensure the use of 

best practice in the classroom 
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Teaching and Learning Standard  

4  Assessment of and for Student Learning 

 
 
Assessment informs students and stakeholders of progress and growth toward meeting the school's 21st 
century learning expectations. Assessment results are shared and discussed on a regular basis to improve 
student learning. Assessment results inform teachers about student achievement in order to adjust 
curriculum and instruction. 
 
 
1. The professional staff continuously employs a formal process, based on school-wide 

rubrics, to assess whole-school and individual student progress in achieving the school’s 
21st century learning expectations. 

 
2. The school’s professional staff communicates: 

 individual student progress in achieving the school’s 21st  century learning 
expectations to students and their families 

 the school’s progress in achieving the school’s 21st  century learning expectations to 
the school community. 

 
3. Professional staff collects, disaggregates, and analyzes data to identify and respond to 

inequities in student achievement. 
 
4. Prior to each unit of study, teachers communicate to students the school’s applicable 21st 

century learning expectations and related unit-specific learning goals to be assessed. 
 
5. Prior to summative assessments, teachers provide students with the corresponding 

rubrics.  
 
6. In each unit of study, teachers employ a range of assessment strategies, including 

formative and summative assessments.  
 
7. Teachers collaborate regularly in formal ways on the creation, analysis, and revision of 

formative and summative assessments, including common assessments. 
 
8. Teachers provide specific, timely, and corrective feedback to ensure students revise and 

improve their work. 
 
9. Teachers regularly use formative assessment to inform and adapt their instruction for the 

purpose of improving student learning. 
 
10. Teachers and administrators, individually and collaboratively, examine a range of 

evidence of student learning for the purpose of revising curriculum and improving 
instructional practice, including all of the following: 
 student work 
 common course and common grade-level assessments 
 individual and school-wide progress in achieving the school’s 21st  century learning 

expectations 
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 standardized assessments 
 data from sending schools, receiving schools, and post-secondary institutions 
 survey data from current students and alumni. 
 

11. Grading and reporting practices are regularly reviewed and revised to ensure alignment 
with the school’s core values and beliefs about learning. 
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Conclusions 

The staff at Belmont High School has the foundation upon which to employ a 

formal process, based on school-wide rubrics, to assess individual student and whole-

school progress in achieving the school’s 21
st
 century learning expectations.  The school 

has compiled a set of departmental and course-based rubrics, which are used to measure 

student performance toward achieving some of the school’s 21
st
 century learning 

expectations.  A rubric to measure responsible citizenship has not been created. However, 

no mechanism is in place to gather student performance data and therefore assess 

individual student and whole-school progress toward achievement of each of the 

expectations.  The school has developed specific gateway assignments for each 

department to assess individual student performance on one or two of the 21
st
 century 

learning expectations.  These assignments are placed in the curriculum so that every 

student will experience each gateway assignment at some point during their high school 

career.  The gateway assignment for critical thinking occurs in sophomore chemistry; 

problem-solving occurs in freshmen Algebra/Algebra 2; research occurs in junior and 

senior years in social studies and English thesis.  There are no gateway assignments for 

measuring responsible citizenship or effective communication.  Community service 

activities and the Positive Decision Making class are opportunities to assess responsible 

citizenship, but no rubric has been developed to measure student progress in achieving 

this 21
st
 century expectation.  English and foreign language classes provide opportunities 

to assess effective communication.  These gateway assignments are assessed with the 

departmental analytic rubric.  While analytic rubrics exist for most of the 21
st
 century 

learning expectations, they are not used repetitively throughout the year in the same 

course. Students are receiving feedback through the rubrics on their performance of the 

21
st
 century learning expectations, but are not being given multiple opportunities to 

improve during the year based on that feedback. A formal process, based on school-wide 

analytic rubrics, to assess whole-school and individual student progress in achieving the 

school’s 21st century learning expectations would guarantee students multiple 

opportunities to have their learning assessed, to be given formative feedback and to 

improve their performance.  (teachers, department leaders, self-study, student work, self-

study, rubrics) 

 

BHS staff does not communicate individual student progress toward achieving the 

school’s 21
st
 century learning expectations to students and their families. Expectation 

data is indicated via report card comments, which are separate from and have no impact 

on course letter grades.  The comment feedback does not explicitly indicate the level of 

performance achieved by the student as delineated by the department rubric. No formal 

ongoing process is in place to communicate the school’s progress in achieving the 

school’s 21
st
 century learning expectations to the broader school community.  Without 

processes in place, families and the community are unaware of individual student's and 

the school’s progress towards achieving the 21
st
 century learning expectations. (report 

cards, progress reports, rubrics, teachers) 

 

While it does occur periodically, the professional staff does not routinely collect, 

disaggregate, and analyze data to identify and respond to inequities in student 
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achievement.  Teachers discuss inequities on a student-by-student basis but data is not 

regularly analyzed systematically to determine achievement gaps between and among 

student sub-groups.  The intention of PLT and department meeting time is to provide 

formal opportunities for analyzing student work and assessments.  However, the topic of 

PLT goals does not necessarily have to involve data.  Some departments do analyze data, 

but that practice is not consistent across departments due to a lack of curriculum directors 

for each department.  Some teachers take the initiative and use informal time to be 

involved with this process.  For example, research papers generated in junior and senior 

English and social studies classes are reviewed formatively with rubrics to help identify 

inequities in student achievement.  The paper culminates with a summative assessment.  

In the math department students that fall behind in algebra according to assessment data 

take an additional session of algebra along with their regularly assigned math class.  They 

can discontinue this class once their grade improves.  Scantron test results are analyzed to 

determine how many students got a specific question wrong and the data is used to re-

teach materials and to inform future test questions.  By conducting data analysis, 

individual students in need of assistance are identified, whole class performance can be 

analyzed, appropriate support can be provided and re-teaching can occur. (teachers, self-

study, student work, department directors) 

 

Prior to each unit of study, teachers do not routinely communicate applicable 21
st
 

century learning expectations to be assessed.  They do communicate unit-specific 

learning goals to be assessed.  Connections are made between the 21
st
 century learning 

expectations being assessed and the unit-specific goals. Students (77.7%) report that 

teachers explain the learning expectations before each unit of study, but were not clear 

about what connection those expectations have to the 21
st
 century learning expectations. 

62.2% of Teachers (62.2%) report communicating the school's 21
st
 century learning 

expectations and corresponding rubrics to be used prior to starting a unit, however there 

was little evidence of that communication.  Without specific communication of the 21
st
 

century learning expectations and related unit-specific learning goals prior to each unit, 

students are unable to make connections between the school's 21st century learning 

expectations and their related rubrics and the unit-specific goals. (student shadowing, 

teachers, student work, Endicott survey, lesson plans) 

 

Prior to summative assessments, many teachers provide students with an 

assignment-specific rubric used to assess their learning. Some teachers engage their 

students in discussion about the rubric when it is provided.  Some teachers display 

completed and assessed student work, along with the corresponding rubrics, in their 

classrooms to be used as benchmarks.  Providing rubrics to students prior to summative 

assessments clearly communicates learning expectations and students understand in 

advance what work they have to accomplish to meet the teacher's expectations. (student 

shadowing, observations, student work, teachers, evidence bin) 

 

In each unit of study, most teachers use a range of assessment strategies, 

including formative and summative assessments. Some teachers regularly use formative 

assessments by engaging students in assignments/projects and individual or small group 

conversations, reviewing student work, and encouraging student revision assignments 
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and practicing in self-assessment.  Many teachers use summative assessments such as 

end-of-unit chapter tests, and end-of-term or semester exams. The math and science 

departments have common summative assessments two or three times every term, 

whereas English reviews common summative assessments one or two times a term. The 

art department focuses on informal verbal formative assessments and issues a common 

summative test at the end of the term.  Employing a range of formative and summative 

assessments allows teachers to continually monitor progress and identify strengths and 

weaknesses in student work. The use of a range of assessment strategies allows for 

reflection on instruction and appropriate curriculum revision. (student work, self-study, 

teachers, observations, evidence bins) 

 

Teachers do not collaborate regularly in formal ways on the creation, analysis, 

and revision of formative and summative assessments, including common assessments.  

Due to scheduling, formal time has not been consistently designated for teachers, 

department leaders, and building administrators to collaborate regularly about assessment 

practices. In the past administration has allotted department, PLT, and curriculum 

meeting time, but has not been consistent with the structure of agenda and the time has 

not been maximally utilized.  However, informal collaboration among teachers 

concerning assessment happens frequently. Physics teachers have met once a week since 

September 2011 to discuss assessment results and review student work. Special 

Education teachers and teachers of other departments have many informal conversations 

to review student work and are moving toward using student work to create, analyze, and 

revise formative and summative assessments, including common assessments.   Although 

some departments have developed common assessments and other departments are 

following suit, the creation, analysis, and revision of common assessments, has not been 

the focus of assessment practices.   The professional staff has not been apportioned 

enough time to review formative and summative assessment data/results and therefore 

has not made consistent modifications based on student assessment to curriculum or 

instructional practices.  (teachers, student work, administrators, self-study)  

 

Teachers provide specific, timely, and corrective feedback to ensure students 

revise and improve their work.  Teachers use formative assessment practices to monitor 

and assess student work and provide students with immediate opportunities to revise their 

work before their work is formally assessed. Seventy-seven percent of students state that 

teachers offer suggestions to help them improve their schoolwork and 81.3% of parents 

agreed with their students.  For example, a 10
th

 grade English teacher gave students 

rubrics for students’ end-of-the-book report. She collected the draft on Friday and gave 

students personal feedback the next Monday through online blogging, utilizing a chosen 

number instead of their names to ensure confidentiality.  Students were able to get their 

feedback and looked at one another’s comments without having their identities revealed. 

Students revised their writing according to the teacher’s and their peers’ feedback handed 

in their formal writing and received the final grades with a comment on their paper.  With 

some larger assignments such as an Algebra II project, and a history and an English 

thesis, teachers implement scaffolding so that students have frequent check-ins and are 

given frequent and timely feedback to be used to revise their work.  Music teachers have 

students record vocal or instrumental arrangements.  Using SmartMusic, a program that 
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identifies pitch, students may re-record as many times as necessary to revise before 

submitting the assignment for a grade.  When teachers provide specific, timely, and 

corrective feedback this practice helps students become aware of any gaps that exist 

between their desired goal and their current knowledge and allows them to work toward 

improving their performance.  (teachers, student shadowing,  Endicott survey)  

 

Many teachers regularly use formative assessment to inform and adapt instruction 

within their classrooms for the purposes of improving student learning.  Examples of 

formative assessment include in-class writing samples, homework, dipsticking, student 

participation, check-ins as well as drafts with the opportunity to rewrite. In band, the 

teacher asked students to play without looking at their music, setting up the conditions 

where their brains could focus on other things they need to be doing instead of just 

reading the music. That redirected focus allowed for students to know where they were 

during the assessment, self-correct and improve performance. The use of formative 

assessment to inform and adapt teacher instruction for the purpose of improving student 

learning encourages continuous reflection on teaching and learning and determines 

immediate or future adjustments to instruction.  (self-study, observations, student 

shadowing, students, teachers) 

 

Teachers make efforts, individually and collaboratively, to examine student work 

and to use common course assessments to revise curriculum and improve instructional 

practice.  No grade level assessment is used across academic areas.  Teachers find it 

difficult to find shared common time to examine student work and develop common 

assessments.  PLT's and department meetings are the intended formal vehicles for this 

activity. However, teachers report that a considerable amount of informal time is spent 

outside of these meetings trying to accomplish these tasks.  Some common assessments 

have been developed and implemented.  For example, the social studies department uses 

a standardized quarterly exam.  Common course and common grade-level assessments 

verify the fidelity of what content and skills are being taught by different teachers; these 

students are assured the same experience.  

 

Although individual departments are working toward creating specific projects 

addressing 21
st
 century skills, the examination of individual student and school-wide 

progress in achieving the school’s 21
st
 century learning expectations is not used to revise 

curriculum and improve instructional practice.  Since the departmental rubrics are only 

being used in departments once a year, and no formal process exists to used track student 

practice and achievement of the 21
st
 century learning expectations, it is not possible to 

revise curriculum and improve instructional practice because limited data exists.  

  

             Teachers and administrators use standardized assessments such as the AP exams 

and all other statewide standard tests, such as the MCAS, to inform curriculum revision 

and improve instructional practice.  Even though a group of students has moved on by the 

time score reports are available, BHS teachers and administrators examine results of 

these tests as a source of information for revising curriculum and improving instructional 

practice for the next class.  Future students benefit from this examination because 



 48 

intervention strategies can be developed in addition to revising curriculum and improving 

instruction.   

 

              Data from receiving schools, post-secondary institutions and survey data from 

current students and alumni is not used to adjust curriculum or instruction. Data from 

sending schools is only used to place students in freshmen class levels, not to adjust 

curriculum or instruction. Each incoming freshman class and the individuals within it 

have their own set of strengths and weaknesses.  Without using established, existing data 

from sending schools, post-secondary institutions and survey data from current students 

and alumni, BHS misses the opportunity to differentiate curriculum and instruction for 

the incoming students based on their specific needs and to ready students for post-

secondary experiences.   (teachers, self-study, administrators, guidance) 

 

Recent efforts have been made to review and revise BHS's grading and reporting 

practices to ensure alignment with the school’s core values and beliefs about 21
st
 century 

learning expectations.  The grading and reporting policies are traditional.  In the past  

progress reports were issued only to students considered to be at risk of failing the course.  

In recent years the practice was revised to provide all parents and students with more 

timely feedback and now all students receive quarterly report cards and mid-quarter 

progress reports.  The reports are generated by GradeQuick and grades can be accessed 

anytime by students and parents via Edline, a grade reporting portal.    Report cards and 

progress reports include numerical grade averages and up to two teacher comments per 

course.  Consistently being revised, the comments somewhat reflect some concepts in 

BHS's 21
st
 century learning expectations.   While the analytic rubrics articulate levels of 

performance for each criterion, the comments only verify the presence of a few of the 

skills from the rubrics and do not delineate the progress students are making toward 

achieving the 21
st
 century learning expectations.   The comments are being used 

summatively instead of formatively since the students are often being formally assessed 

one time per year using the department rubrics. Grading and reporting practices that align 

with the school's core values, beliefs and 21
st
 century learning expectations ensure that 

parents and students receive meaningful feedback concerning progress toward each 

student meeting the school's 21
st
 century learning expectations.  (administrators, teachers, 

student grade reports and report card comments list, self-study, rubrics) 

 

 

Commendations 

 

1. The development, by each department, of gateway assignments  

 

2. The regular communication of each unit's specific goals 

 

3. The practice of providing students with assignment-specific rubrics prior to 

summative assessments 

 

4. The use of a range of assessment strategies 
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5. The creation, by some departments, of common assessments 

 

6. The practice of teachers providing specific, timely, and creative feedback  

 

7. The regular use of formative assessment to inform and adapt instruction within the 

classroom 

 

8. The use of standardized exams to inform curriculum revision and improve 

instructional practice 

 

 

Recommendations 

 

1. Develop and implement a formal process to assess individual student and whole- 

school progress toward achievement of BHS's 21
st
 century learning expectations 

using the school-wide analytic rubrics developed for each 21
st
 century learning 

expectation 

 

2. Provide students multiple opportunities to be assessed by school-wide analytic 

rubrics across content areas 

 

3. Develop and implement a formal process that communicates individual student 

progress toward the achievement of BHS's 21
st
 century learning expectations to 

students and their families 

 

4. Develop and implement a formal process that communicates whole-school progress 

toward the achievement of BHS's 21
st
 century learning expectations to the 

community 

 

5. Schedule formal opportunities for the professional staff to collect, disaggregate, and 

analyze data to identify and respond to inequities in student achievement 

 

6. Ensure applicable 21
st
 century learning expectations are communicated to students 

prior to each unit of study 

 

7. Establish explicit connections, prior to units of study, for students between BHS's 

21
st
 century learning expectations and the unit-specific learning goals 

 

8. Schedule formal time for teachers to regularly collaborate on the creation, analysis 

and revision of formative and summative assessments, including common 

assessments 

 

9. Schedule formal time for teachers, individually and collaboratively, to examine 

student work and use common course assessments 
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10. Examine individual student and school-wide progress in achieving the school's 21
st
 

century learning expectations for the purposes of revising curriculum and improving 

instructional practice 

 

11. Develop and implement a process to utilize data from sending schools, receiving           

schools, post-secondary institutions and survey data from current students and 

alumni to adjust curriculum and instruction 

 

12. Develop and implement a process to regularly review and revise BHS's grading and 

reporting practices to ensure alignment with the core values, beliefs and 21
st
 century 

learning expectations 
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Support Standard  

5  School Culture and Leadership 

 
 
The school culture is equitable and inclusive, and it embodies the school's foundational core values and 
beliefs about student learning. It is characterized by reflective, collaborative, and constructive dialogue 
about research-based practices that support high expectations for the learning of all students. The 
leadership of the school fosters a safe, positive culture by promoting learning, cultivating shared leadership, 
and engaging all members of the school community in efforts to improve teaching and learning. 
 
1. The school community consciously and continuously builds a safe, positive, respectful, 

and supportive culture that fosters student responsibility for learning and results in 
shared ownership, pride, and high expectations for all. 

 
2. The school is equitable, inclusive, and fosters heterogeneity where every student over the 

course of the high school experience is enrolled in a minimum of one heterogeneously 
grouped core course (English/language arts, social studies, math, science, or world 
languages). 

 
3. There is a formal, ongoing program through which each student has an adult in the 

school, in addition to the school counselor, who knows the student well and assists the 
student in achieving the school’s 21st century learning expectations. 

 
4. In order to improve student learning through professional development, the principal 

and professional staff: 
 engage in professional discourse for reflection, inquiry, and analysis of teaching and 

learning 
 use resources outside of the school to maintain currency with best practices 
 dedicate formal time to implement professional development  
 apply the skills, practices, and ideas gained in order to improve curriculum, 

instruction, and assessment. 
 

5. School leaders regularly use research-based evaluation and supervision processes that 
focus on improved student learning.   

 
6. The organization of time supports research-based instruction, professional collaboration 

among teachers, and the learning needs of all students. 
 
7. Student load and class size enable teachers to meet the learning needs of individual 

students. 
 
8. The principal, working with other building leaders, provides instructional leadership 

that is rooted in the school’s core values, beliefs, and learning expectations. 
 
9. Teachers, students, and parents are involved in meaningful and defined roles in decision-

making that promote responsibility and ownership. 
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10. Teachers exercise initiative and leadership essential to the improvement of the school and 
to increase students’ engagement in learning. 

 
11. The school board, superintendent, and principal are collaborative, reflective, and 

constructive in achieving the school’s 21st century learning expectations. 
 
12.  The school board and superintendent provide the principal with sufficient decision-

making authority to lead the school. 
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Conclusions 

 

BHS makes efforts to build an emotionally safe, positive, respectful, and 

supportive culture that fosters student responsibility for learning and results in shared 

ownership, pride, and high expectations for all. In addition to its discrimination and 

harassment policy, BHS, in compliance with state regulations, has developed a formal 

anti-bullying policy.  Only 12% of BHS student believe bullying is a problem at their 

school.   Some of the efforts to foster the existing safe, positive, respectful culture at BHS 

have been impeded by funding limitations.  In past years, Diversity Week has offered 

seminars on topics such as learning differences, feminism, homosexuality, religious 

differences, and religious and race identity.  Unfortunately the program is no longer 

offered due to budget constraints.  All faculty members at BHS were required to take the 

course Empowering Multicultural Initiatives, which specializes in anti-racist education by 

establishing the values of racial harmony in schools to benefit students, teachers, 

administration, and the larger community.  However, it is no longer a required course due 

to budget cuts.  Currently, only 54.6% of students believe students respect each other.  

Formal opportunities that facilitate discussion about compatibility and sameness of all 

people and cultures allow maintenance of a safe, positive, respectful and supportive 

environment.    

 

Belmont High School has a tradition of high academic and co-curricular 

achievement.  Not only does BHS have high expectations for students, students hold 

themselves to high standards.  The high expectations, as indicated by the schools core 

values and beliefs, include the students’ abilities to work cooperatively, collaboratively, 

and independently, to achieve personal, academic, and career goals, and to make 

informed decisions concerning health, diet, and exercise in order to maintain a healthy 

lifestyle.  In order to instill expected behaviors reflecting high expectations, as outlined in 

the student handbook, the school has implemented the Connectors Program.  The 

program provides freshmen and transferring students with an opportunity to meet 

upperclassmen who provide new students with information and support.  The program 

also ensures new students know some upperclassmen, making a smoother transition to 

BHS. Illustrating shared ownership and pride, in 2010-2011, 35% of seniors and 23% of 

juniors signed up to serve as class connectors.  Maintaining high academic achievement 

levels and involvement in multiple co-curricular activities has created a student 

population that exhibits evidence of a high stress level.  Central office has taken initiative 

and directed Belmont High School to focus on student wellness, specifically student 

stress levels.    As a result of clearly communicated high expectations and the support to 

achieve those expectations, BHS students understand the challenges set before them and 

are successful in attaining them.  

 

Students (68.8%) are proud to attend BHS and regularly volunteer in their 

community. Although the school has a requirement of community service for graduation, 

many students have gone well past the required hours.  In fact, the director of community 

service stopped tracking community service hours when the students involved in these 

projects exceeded 39,000 hours during the 2011-12 school year.  Spirit Day fosters pride 

and ownership in the school. A sense of ownership and pride in their school encourages 
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students to be positive, responsible participants in their education. (Endicott survey, self-

study, students, teachers, administration) 

 

BHS is not consistently equitable, but does make efforts to be inclusive.   The 

school does not foster heterogeneity in its core curricular courses.  Students at BHS are 

offered courses at three levels: CP, honors and AP.  Honors level and AP courses require 

teacher recommendations.  A teacher's decision is based on a student's performance in 

class, motivation to be challenged, work ethic, and proficiency. Any student may petition 

to change his or her recommended academic level and, according to one of the guidance 

counselors, almost all requests are granted.  Parents mentioned that “middle-of-the-road-

students” often feel pushed to take honors-level courses.   Some of those students find it 

hard to meet these higher expectations unless staff members provide extra help during 

their preparation time.  The curriculum of AP and honors classes differs from CP level 

courses.  Higher order thinking skills are more prevalent in higher level classes, while CP 

classes focus more on learning, understanding and applying factual information.  

Therefore, CP level students do not have as much equitable access to the curriculum as 

AP and honors students, limiting their educational experience.  

 

BHS is inclusive.  Students with learning disabilities are included in regular 

education classes. They are required to take five or six classes with their peers, but also 

spend time in the learning center to receive additional support.  Students (81.5%) state 

they have opportunities to take courses in which students of varying abilities are enrolled.  

Classroom teachers receive an IEP for each student enrolled in their classes who receives 

special education services.  Teachers of CP level courses are given additional 

instructional support when needed and they welcome that assistance   

 

While electives at BHS foster heterogeneity, every student over the course of their 

high school experience is not enrolled in a minimum of one heterogeneously-grouped 

core course.  Since students’ core courses are scheduled in three levels, the only 

heterogeneous experience they may experience is in elective classes.  An example of a 

heterogeneously-grouped elective class is Wellness, a two-credit course required for all 

freshmen.  Several more electives in the core academic areas are considered 

homogeneous, but are not specifically identified as such in the program of studies.  Steps 

have been made to encourage heterogeneity within electives.  BHS recently eliminated 

weighted GPAs based on course level.  Without a heterogeneously-grouped experience in 

a core class, there is no guarantee all students will participate in an equitable experience. 

(self-study, observations, curriculum outlines, student work, parents, student shadowing, 

program of studies, administration, students, Endicott survey) 

 

BHS does not have a formal, ongoing program through which each student has an 

adult in the school, in addition to the school counselor, who knows the student well and 

assists the student in achieving the school’s 21
st
 century learning expectations. The 

support staff and teachers have indicated that the students and the school depend upon the 

staff to act as advisors/advocates/mentors in their free time before school, during the day, 
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and after school.  Since BHS does not have an advisory program, there is no guarantee 

that every student has made a connection with an adult in the school, other than a school 

counselor, to specifically assist them in achieving the school’s 21
st
 century learning 

expectations.  (self-study, teachers, school leadership, support staff, students) 

 

In order to improve student learning though professional development, the 

principal and professional staff irregularly and often informally engage in professional 

discourse for reflection, inquiry, and analysis of teaching and learning, use resources 

outside of the school to maintain currency with best practices, dedicate formal time to 

implement professional development, and apply the skills, practices, and ideas gained in 

order to improve curriculum, instruction, and assessment.  PLTs are conducive to a 

collaborative spirit in departments.  This same collaborative spirit of reflection and 

inquiry occurs less frequently across departments or in professional learning 

communities, critical friends groups, data teams, common planning time, meetings, peer-

coaching sessions and study groups.  As well, PLT time is not structured enough to 

accomplish these goals.  Teachers routinely engage in conversations about learning 

expectations, consistent grading standards quality of student work, instructional practices, 

and curriculum revision.  These professional conversations occur individually between 

and among teachers and they may share this information informally at department 

meetings.  The library does not have professional readings available for teachers, which 

may contribute to the lack of discussion about current research and best practices.  A 

library of professional readings is located in the staff lunchroom, which may be perused 

by staff, directors, and administrators, but materials are not pertinent or current to inform 

best practice.    However, staff do share emails about current research and practices from 

scholarly journals.  They have attended conferences such as AP subject conferences, 

Teachers of English to Speakers of Other Languages (TESOL), National Science 

Teachers Association (NSTA), American Council of Teachers of Foreign Languages 

(ACTFL), and Metropolitan Council for Educational Opportunity (METCO) which have 

enhanced their teaching strategies in specific content areas.  Teachers have indicated that 

during PLT meetings and when congregated within department workrooms, they take the 

initiative to seek each other out for discussion about topics related to teaching and 

learning.  School leaders promote discussion of student learning and well-being by 

sharing literature on best practices, providing regular opportunities for professional 

development, and providing meeting time for teachers.  This is evidenced by the early 

release Wednesdays.  Once a month the early release Wednesday is devoted to a faculty 

meeting and the other release days are devoted to topics devised by individual PLTs. 

Professional development time must become more structured to guarantee engagement in 

professional discourse for reflection, inquiry, and analysis of teaching and learning, to 

consistently use resources outside of the school to maintain currency with best practices 

and to continue to apply the skills, practices, and ideas gained from these practices, (self-

study, teachers, administration, school board) 

  

 The supervision/evaluation process is thoughtfully designed, plays an 

integral role in instructional improvement, provides meaningful feedback to 

teachers, and is based in research practices that are aimed at improving teacher 

performance.  School leaders receive training in research-based supervision, 
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which includes “Research for Better Teaching” and “Observing and Analyzing 

Teaching.”  The corresponding course offered to teachers is called “Studying 

Skillful Teaching, Using Data Day-to-Day.”  The soon-to-be-implemented 

statewide professional development model has a team of teachers analyzing data 

on learning outcomes and implementing strategies to improve those outcomes.  

Since the supervision/evaluation process is thoughtfully designed and based 

upon research, it plays an integral role in instructional improvement, provides 

meaningful feedback to teachers, and results in improved student learning. 

Teachers receive essential information about their teaching and can increase 

their and their students' success in the classroom.  (evaluation tool, teachers, 

administration, school board) 

 

The current schedule supports professional collaboration among teachers, 

research-based instruction, and the learning needs of all students.  The current schedule 

has been in place for 15 years. During the 2007-2008 school year a committee was 

formed to evaluate the master schedule.  The schedule was modified to accommodate 

staff meetings on Wednesday afternoons.  Students meet with core curriculum teachers 

four days a week.  One of these meetings is an 80-minute class, while the other three are 

50 minutes long.   The 80 minute class allows teachers time to engage students through a 

variety of activities such as performances in English where students reenact scenes from 

a play, and dinner parties in social studies where students role play and debate as 

historical figures.  The schedule also allows for flexible use of time, which allows staff to 

meet with students for support outside the classroom.  Formal time is set aside for 

teachers to collaborate; sometimes that time is too flexible and needs to be more directed 

in order to accomplish the many initiatives the school has put forth.  Often, students and 

teachers have common free time during the day when extra help can be given.  Although 

common planning time is not scheduled, teachers are sometimes free with their fellow 

departmental colleagues and can meet informally to share ideas and work on course 

curriculum.  PLTs may or may not be cross-curricular and may or may not address the 

school initiatives.  That decision is determined by individual PLT group. Opportunities 

for students who can be better served by an extended school program exist.  Over the 

years, different summer skills programs, SAT Prep classes, Virtual High School, the 

Campus Program, and Work Studies are made available to those in need during the late 

afternoon, early evening, and summer.  The current schedule allows staff to meet with 

students. The current schedule also allows for staff to improve collaboration and 

research-based instruction but that time must be more structured to address the initiatives 

put forth by the administration.  The flexible schedule does allow teachers to meet the 

learning needs of students, therefore improving their learning.  (self-study, class visits, 

teachers, administration, school board, students) 

 

It appears that most of BHS's classes maintain a reasonable student-to-teacher 

ratio.  Presently, most required subject area teachers teach five classes with an average of 

about 21 students per class. Special Education teachers average just below five students 

per class.  An effort is made to keep the number of students in CP classes at a low 

number. Only 41.9 % of teachers agreed their class load and size were reasonable.  In the 

past some classes have had up to 31 students enrolled. Class sizes impacts the amount of 
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personalization teachers are able to give students and therefore impacts how well teachers 

are able to meet students’ needs.  (self-study, class visits, teachers, student surveys 

Endicott survey) 

 

The principal, working with other building leaders, provides instructional 

leadership and is reflective of the school’s core values, beliefs, and learning expectations.  

Building and district leaders are part of the Leadership Committee that meets weekly. 

This committee consists of leaders from the central office, building principals from the 

district, and curriculum directors. This committee works together to make decisions about 

the district and individual schools.  According to the Endicott survey 62.6% of students 

indicated the principal knows what he wants the school to accomplish for all of the 

students.  In the same survey, 79% of the staff indicated the principal's and other school-

based instructional leadership's direction is consistent with the core values, beliefs, and 

learning expectations.  Stakeholders can cite examples of communications such as 

monthly emails, opening day and commencement speeches, staff meetings, activities, and 

other decisions of the principal’s that relate to the school’s core values and beliefs about 

learning.  The principal builds time into his schedule to drop-in to approximately seven 

classes per month to monitor teaching and learning. He is also heavily involved in the 

teacher evaluation system, conducting formal observations with conferences and written 

evaluative reports. In these evaluations, the principal, along with other building 

administrators, assesses how well teachers are able to guide students toward learning 

objectives.  At Belmont the school climate shows that learning is paramount.  When 

major issues arise in the school, the principal addresses the faculty and students to 

express concerns and to ensure that communication is direct and consistent.  These 

communications are in the form of school assemblies, emails to students, staff, and 

parents. The principal ensures that a safe and orderly environment exists and takes 

necessary steps to deal with all issues. The principal believes in shared decision-making 

and provides opportunities for other leaders in the school to assist in providing 

instructional leadership that is reflective of the school’s core values, beliefs and learning 

expectations.  The principal, working together with other school leaders, provides 

instructional leadership reflective of BHS's core values, beliefs, and 21
st
 century 

expectations for learning, which guarantees the school is driven by the document's 

concepts. (self-study, leadership meetings, teachers, Endicott survey) 

. 

Teachers, students, and parents at BHS are involved in meaningful and defined 

roles in decision-making that promote responsibility and ownership. The School 

Advisory Committee advises the principal and meets every other month.  It is made up of 

students, parents, community members and staff.  Through these meetings, the principal 

invites dialogue on tactical and strategic decision-making.  When administrators are 

hired, search committees are formed comprised of teachers, parents, and staff, who 

participate in the interview process.  All professional staff receives updates of the hiring 

process through email.  An example of administrators working closely with teachers to 

gather feedback on existing school programs and issues includes several projects begun 

during the 2011-2012 school year.   Faculty Senate meets monthly with the principal to 

discuss issues brought forward by the faculty.  The Discipline Forum meets with an 

assistant principal to discuss disciplinary issues.  Having all stakeholders involved in the 
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decision-making process promotes ownership of what occurs at BHS.  (Endicott survey, 

self-study, parents, teachers, students) 

 

Teachers exercise initiative and leadership essential to the improvement of the 

school to increase students’ engagement in learning.  Teachers are empowered to propose 

programs that improve the school and increase students’ engagement in learning. 

Teachers and administrators regularly recommend new initiatives and ideas that are 

implemented to improve BHS.  As the result of a teacher proposal an initiative was 

implemented, and as a result, tutoring is now offered to struggling geometry students. 

Teachers and administrators are more often engaged in offering solutions to concerns 

rather than lamenting problems the school might face.  Since teachers at BHS exercise 

initiative to pursue issues to improve student learning, there is ownership of the programs 

and motivation to manage and sustain these programs.  (School Culture and Leadership 

Committee meeting, teachers, district leadership) 

 

The school board, superintendent, and principal are collaborative, reflective, and 

constructive in achieving the concepts embedded in the school’s 21
st
 century learning 

expectations.  This is a result of excellent lines of communication between and among the 

school board, superintendent, and principal.  In the Belmont Public Schools, many 

decisions are made by the Strategic Leadership Team, whose members work 

collaboratively to achieve goals.  This team is comprised of the superintendent, the 

school committee, and the leadership council, which consists of the building principals, 

the curriculum directors, the assistant principals, other building-based leaders as well as 

leadership from the central office.  Since effective communication is so vital among team 

members, a workshop was offered to the members of the Strategic Leadership Team, 

which focused on communication strategies.  In the spring of 2009, the Strategic 

Leadership Team developed an Eighteen Month Improvement Plan based on the concepts 

embedded in the 21
st
 century leaning expectations to serve as a map for driving decisions 

from November 2009 through April 2011.  Since the school board, superintendent, and 

principal are collaborative, reflective, and constructive in achieving the concepts 

embedded in the school’s 21
st
 century learning expectations, the direction that BHS is 

taking is a shared vision that will be supported.  (self-study, teachers, school leadership, 

school board) 

 

The school board and superintendent provide the principal with sufficient 

decision-making authority to lead the school.  The principal has been given authority by 

his superiors to make important decisions about the school.  This is perhaps most evident 

in the formal job description for the position of building principal at Belmont High 

School.  The job description clearly defines seven responsibilities that are directly related 

to teaching and learning at BHS.  These responsibilities include working directly with the 

district assistant superintendent of curriculum and instruction to implement curriculum 

and instructional activities at the building level, recruiting, observing, and evaluating 

teachers, and maintaining quality instruction.  In addition, the principal acts as a leader 

for the development and evaluation of curriculum.  In order to provide quality instruction 

to students with disabilities within the classroom, the principal also works with the 

director of student services.  The principal is also a member of the Administrative 



 59 

Council of the Belmont Public Schools.  This council’s mission is to communicate and 

coordinate with other administrators on administrative and supervisory practices, and on 

the development of curriculum and instruction.  It is the principal’s formal responsibility 

to see that appropriate behavioral standards for students are maintained consistent with 

the Belmont High School Handbook, school committee policies, and state law.  The 

principal is confident in his authority and he encourages all stakeholders to be part of the 

decision-making process; he respects their opinions.  Building administrators, the 

principal, district leaders, and members of the school committee are part of the 

Leadership Committee.  This committee meets at least once per week.  This committee 

works together to make decisions about the school and how to best use the budget to 

support students’ learning.  The principal cites the outcomes of this committee as vital to 

his decision-making process.  Since the school board and superintendent provide the 

principal with sufficient decision-making authority to lead the school, there is a clear 

vision for the school guided by his expertise. (self-study, teachers, school leadership, 

school board) 

 

 

Commendations 

 

1. The pervasive student belief that bullying is not a problem at BHS 

 

2. The Belmont tradition of high academic and co-curricular achievement 

 

3. The custom of BHS having high expectations for students 

 

4. The custom of BHS students having high expectations for themselves 

 

5. The Connector Program, which aids incoming students with the transition to 

BHS, including the communication of expectations 

 

6. The initiative BPS has taken to develop programs to deal with the stress 

associated with high student achievement 

 

7. The commitment BHS students have made to community service 

 

8. The extra support offered to students choosing to challenge themselves by taking 

honors level classes 

 

9. The inclusion of students with learning disabilities in regular education classes 

 

10. The support the Learning Center offers to students with disabilities 

 

11. The collaborative spirit demonstrated in PLTs 

 

12. The number of professional development opportunities made available to teachers 

outside of BHS 



 60 

13. The commitment of BPS to professional development as substantiated by early 

release Wednesdays 

 

14. The formal training school leaders have received in school-based supervision 

 

15. The teacher supervision/evaluation process that results in improved student 

learning 

 

16. The programs offered during the late afternoon, early evening and summer to 

support all students 

 

17. The strong instructional leadership of the principal which is reflective of the 

school's core values, beliefs and 21
st
 century learning expectations 

 

18. The meaningful and defined roles of teachers, students and parents in decision- 

making 

 

19. The initiative taken by teachers to provide leadership essential to the 

improvement of the school 

 

20. The open lines of communication between and among the school board, 

superintendent, and principal 

 

21. The spirit of collaboration between and among the school board, superintendent, 

and principal 

 

22. The sufficient decision-making authority afforded to the principal by the school 

board and superintendent 

 

 

Recommendations 

 

1. Develop and implement more programs to build an emotionally safe and 

respectful environment 

 

2. Ensure every student over the course of their high school experience is enrolled in 

a minimum of one heterogeneously-grouped core course 

 

3. Develop and implement a formal, ongoing program through which each student 

has an adult in the school, in addition to the guidance counselor, who knows the 

student well and assists the student in achieving the school's 21
st
 century learning 

expectations 

 

4. Provide leadership to guide PLTs  

 

5. Focus already existing collaboration time in order to address the BHS initiatives  
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6. Utilize PLT time for cross-curricular purposes 

 

7. Ensure class size does not impede teachers meeting students' needs 
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Support Standard  

6  School Resources for Learning  

 
Student learning and well-being are dependent upon adequate and appropriate support. The school is 
responsible for providing an effective range of coordinated programs and services. These resources enhance 
and improve student learning and well-being and support the school's core values and beliefs. Student 
support services enable each student to achieve the school's 21st century learning expectations. 
 
1. The school has timely, coordinated, and directive intervention strategies for all students, 

including identified and at-risk students, that support each student’s achievement of the 
school’s 21st century learning expectations. 

 
2. The school provides information to families, especially to those most in need, about 

available student support services.  
 
3. Support services staff use technology to deliver an effective range of coordinated services 

for each student.  
 
4. School counseling services have an adequate number of certified/licensed personnel and 

support staff who: 
 deliver a written, developmental program 
 meet regularly with students to provide personal, academic, career, and college 

counseling 
 engage in individual and group meetings with all students 
 deliver collaborative outreach and referral to community and area mental health 

agencies and social service providers 
 use ongoing, relevant assessment data, including feedback from the school 

community, to improve services and ensure each student achieves the school’s 21st 
century learning expectations. 

 
5. The school's health services have an adequate number of certified/licensed personnel 

and support staff who: 
 provide preventative health services and direct intervention services 
 use an appropriate referral process 
 conduct ongoing student health assessments 
 use ongoing, relevant assessment data, including feedback from the school 

community, to improve services and ensure each student achieves the school’s 21st  
century learning expectations. 

 
6. Library/media services are integrated into curriculum and instructional practices and 

have an adequate number of certified/licensed personnel and support staff who: 
 are actively engaged in the implementation of the school's curriculum 
 provide a wide range of materials, technologies, and other information services in 

support of the school's curriculum 
 ensure that the facility is available and staffed for students and teachers before, 
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during, and after school 
 are responsive to students' interests and needs in order to support independent 

learning 
 conduct ongoing assessment using relevant data, including feedback from the school 

community, to improve services and ensure each student achieves the school’s 
21st century learning expectations. 
 

7. Support services for identified students, including special education, Section 504 of the             
ADA, and English language learners, have an adequate number of certified/licensed 
personnel and support staff who: 

 collaborate with all teachers, counselors, targeted services, and other support staff in 
order to achieve the school's 21st  century learning expectations 

 provide inclusive learning opportunities for all students 
 perform ongoing assessment using relevant data, including feedback from the school 

community, to improve services and ensure each student achieves the school’s 21st  
century learning expectations. 
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Conclusions 

 

Belmont High School often has timely, coordinated, and directive intervention 

strategies for all students, including identified and at-risk students that support each 

student’s achievement of the school’s 21
st
 century learning expectations.  A strong 

majority (87.8%) of staff at BHS concur.  The teaching staff effectively, but mostly 

informally, partners with counselors and special education teachers to identify areas of 

concern for students.  Through review of progress reports and report cards, counselors 

reach out to students and determine appropriate interventions.  Students in need of 

intervention are referred to the Student Response Team (SRT), comprised of the 

counselor, school psychologist, referring teacher, assistant principal, special education 

teacher, and when needed, the nurse and/or the Metropolitan Council for Educational 

Opportunity (METCO) coordinator.  The special education program has an after-school 

program for students to receive additional support, and this program is also available to 

general education students based on a recommendation from the SRT.  Two of the  21
st
 

century learning expectations, being a researcher and a responsible citizen, are 

emphasized in the learning center classrooms as well as in the after school program.   

Special education teachers regularly contact classroom teachers and parents concerning 

student progress.  School counselors serve as 504 coordinators and are responsible for 

developing 504 plans, meeting the families, reviewing external testing, conducting annual 

review meetings, notifying teaching staff of accommodations, and gathering data.  The 

language in 504 accommodation plans includes explicit references to the 21
st
 century 

learning expectations of being a critical thinker, problem-solver and effective 

communicator.  The coordinator for English Language Learning (ELL) distributes 

quarterly Foreign Language Enhancement Program (FLEP) monitoring surveys to 

teachers to make individualized and specialized comments beyond report card comments.  

These interventions and support systems lay the foundation for all students to achieve the 

21
st
 century learning expectations.  (self-study, teachers, support staff, evidence bins, 

Endicott survey).  

 

BHS provides information to families, especially to those most in need, about 

available student support services.  General, weekly email is sent by the principal 

regarding upcoming academic/school events and national tests in addition to a weekly 

sports schedule, which is accessible through the school website.  The school website is a 

source of information for the school community.  Some guidance informational evenings 

and breakfasts as well as community dialogues are used as an opportunity for students, 

parents, school staff, and community members to discuss current support services.  

Several e-mail management systems, also referred to as listservs, exist to help 

communicate their group's information to specific groups of students, among them those 

for parents of METCO, as well as parent and PTO groups.  A listserv does exist 

specifically for parents whose identified children require special education to inform 

them about resources and available support services.  Bulletin boards are used to 

communicate information to students regarding college resources and stress management.  

Evening workshops include a college night, college fair, senior night, financial aid night, 
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a junior night and a stress management presentation discussing any issues that may cause 

students stress.  BHS partners with community agencies and joint efforts are made to 

publicize and make accessible such services as suicide hotlines, birth control, pregnancy 

prevention and support, drug and alcohol prevention, and eating disorder prevention 

information.  With consistent communication mechanisms in place, families and students 

are aware of available support services, thus fostering students' opportunities to succeed. 

(self-study report, school support staff, teachers, school website). 

 

Support services staff use technology across the school to deliver an effective 

range of coordinated services for each student.  The adoption and use of platforms such 

as Gradequick for student assessment; Edline for teacher webpages and reporting student 

grades; Destiny as the district-wide library catalog; REDIKER for administrative, 

attendance, and personnel data; X2 for Special Education information; and NAVIANCE 

for student post-secondary planning enable the effective coordination of services for 

Belmont High School students.  Because of the successful adoption of technology 

platforms and tools by Belmont support staff, services are effectively coordinated for 

each student ensuring appropriate case management and access to relevant student 

information.   (self-study, school support staff, facilities tour, teachers) 

 

While there are adequate personnel to facilitate implementation, BHS does not 

have a written, developmental guidance program.  The goal of a developmental guidance 

program is to help students plan for life.  A designed plan, based on priorities, helps 

students understand what their options are, and provides them with the opportunities to 

explore several avenues and to make responsible decisions.  In January of 2011, a 

guidance specialist was hired for eighteen months at the district level to develop a k-12 

guidance curriculum as well as to implement an anti-bullying curriculum.  School 

counselors stated that the developmental guidance program should be completed by June 

of 2012; the plan is to implement the curriculum within the next couple of years.  

Without a developmental guidance program students are not ensured the opportunity to 

investigate options and to create a life blueprint to follow. (self-study, support staff, 

administration)   

 

BHS has an adequate number of certified/license personnel and support staff.  At 

BHS, counselor-to-student ratio is 1:230.  However, only 58.3% of staff and 53.1% of 

parents feel that there is an adequate number of certified/licensed counselors in the 

building and only 27.7% of students report meeting with their school counselor regularly.  

In addition to the counseling staff, there are 1.8 school psychologists who are responsible 

to provide short and long term counseling services as well as to test for special education 

evaluations.  They are instrumental in developing re-entry plans for students who are 

absent due to hospitalizations and assisting in the re-adjustment to the school 

environment.    School counselors, school psychologists and teachers state that is it 

challenging for school counselors to meet the needs of students due to the school 

counselors' extensive responsibilities.  Rather than daily responsibilities, the bulk of the 

school counselors’ time is spent on post-secondary planning, personal counseling, and 

assisting students with mental health issues.  In the 2010-11 school year, in addition to 

advising students through the admissions process, the guidance department processed 
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support material (transcripts, school profile, secondary school report and guidance letter 

of recommendation) for over 2,500 applications.  The average number of schools each 

student applied to was 9.2.  All support material is sent to colleges in hard copy format 

through the mail.  Counselors write letters of recommendation for each senior within their 

caseload.   Ninety-eight percent of seniors in the class of 2011 applied to college. The 

school has experienced an increase in students dealing with mental health issues, 

struggling with stress, anxiety and depression. Counselors find that they spend more time 

working one-on-one with students to assist them in accessing their education in light of 

these issues.  Counselors also attend special education meetings, participate in course 

selection, serve as 504 coordinators, are case managers for at-risk students in need of 

additional support (SRT) and provide crisis support.  While individuals are afforded 

counseling, group counseling services are limited to a weekly stress management support 

group and a small weekly social skills group.   While the counselor-to-student ratio of 

1:230 falls within the recommended guidelines and counselors are consciously and 

deliberately working to meet the needs of all students, they are limited in what they are 

able to accomplish due to the scope and breadth of their responsibilities.  

 

Counselors meet with students at least once a year in the spring for academic 

planning and meet with juniors and seniors more frequently as they plan for post-

secondary opportunities.  In addition to these meetings, counselors meet with grade 9 

students in small groups to aid in the transition from middle school to BHS.  Grade 10 

students are introduced to NAVIANCE and career interest surveys in a small group 

setting.  The guidance department instructs grade 11 students in January on the college 

admissions process through small group lessons, in one-on-one meetings with students, 

and in meetings with both students and parents.  In grade 12, the guidance department 

focuses on post-secondary planning and the college admissions process.  Students may 

access their counselors through a formal written request, email, or they may drop in to the 

office. The guidance staff demonstrates a concerted effort to meet the needs of all 

students at BHS.  Students benefit from purposeful meetings encompassing guidance and 

support from counselors through personal, academic and career counseling. (self-study, 

support service staff, Endicott survey, teachers, students, parents) 

 

 The counselors maintain relationships with community agencies to provide 

support to students in a wide variety of areas concerning mental health issues and 

wellness. Counselors retain binders and literature within the guidance office which offer 

area support resources for families. Additionally, they have relationships with many local 

organizations such as Advocates, a mobile crisis team for students. This resource allows 

students at risk of harming themselves immediate access to mental health professionals.  

Every other year the school and health department, in conjunction with local service 

providers, host a health fair to educate families on pertinent issues regarding wellness, 

mental health and positive decision-making.  Students have been referred to community 

agencies for grief counseling, issues related to homelessness and loss of parents' jobs, 

severe depression/anxiety, issues of bi-polarity, eating disorders and substance abuse.  As 

well, the town provides a social worker to whom guidance can refer students and parents.   

The guidance office demonstrates a strong relationship with community resources to 
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assist students and families in need.  Both students and their families are assured of 

resources available to assist them through difficult times.  

 

BHS uses ongoing, relevant assessment data, including feedback from the school 

community, to improve school counseling services and ensure each student achieves the 

school’s 21
st
 century learning expectations. The guidance department meets on a weekly 

basis with administration, school psychologists, and the school nurse to discuss issues 

regarding specific students as well as pervasive issues within the school. Each spring the 

guidance department conducts a senior exit survey and a time management information 

gathering document to all students as they prepare for course selections, as well as the 

National Youth At Risk survey.  As a result of the feedback from the 2010-11 survey, the 

school developed a mandatory class for juniors, Positive Decision Making, that deals 

with a variety of identified issues including stress management, anxiety, depression and 

substance use/abuse.  This practice ensures the department is identifying and meeting the 

needs of students.  (self-study, administration, support staff, evidence bins, students, 

parents, teachers, nurse, guidance, school psychologist, Endicott survey) 

 

The school's health services have an adequate number of certifies/licensed 

personnel. In conjunction with guidance and health instructors, the nursing staff provides 

preventative health services through health fairs and pre-prom intoxication prevention 

programs as well as through daily direct intervention services of roughly 75 visits by 

students to the office per day.  Support staff uses an appropriate referral process, with 

internal referrals made by teachers and guidance staff to the school nurse, and then refer 

externally by means of recommendation to parents.  School nurses conduct ongoing 

student health screenings for vision, hearing, postural screening, height, weight, 

immunizations, and body mass index calculation.  Also, through tools such as the Youth 

Risk Behavior Survey, health services personnel regularly use ongoing, relevant 

assessment data, to improve health services and develop new programs to maintain 

student health through prevention and treatment.  Preventative and direct intervention 

services, referrals, and health assessments by Belmont health services staff are 

coordinated for each student ensuring that student health is maintained and serves as a 

foundation for student learning.   (self-study, school support staff, facility tour) 

 

Library/media services are somewhat integrated into curriculum and instructional 

practices across the school.  By means of capstone research and thesis projects, students 

acquire 21
st
 century research skills through instruction from the school librarian and 

classroom teachers in both the social studies and English language arts departments.  The 

Belmont High School librarian also tries to be actively engaged in the implementation of 

the school’s curriculum through collection development and reference services.  While 

the Belmont High School library makes efforts to provide a wide range of materials, 

technology, and other information services in support of the school’s curriculum, the 

acquisition of new print materials is inadequate due to a five-year budget freeze.  

Library/media services' ability to be integrated into curriculum and instructional practices 

as well as to support the implementation of the curriculum is affected by consistent lack 

of funding for new print materials.   
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Although the library is staffed by an adequate number of certified/licensed 

professionals, due to sustained budget cuts, it lacks adequate support staff in this area.  

These cuts, to the frustration of students and faculty, prevent the library from being open 

after school.  During the day the library is unable to function as the academic nucleus of 

the school. Since students must find a place to be during their free periods, the library 

becomes filled to capacity and students must be turned away at the door. The library 

mezzanine is off limits to students because there is not adequate staffing to supervise it; 

space in the library is restricted to its main floor.  The management of the congestion 

curtails the librarian from being more responsive to students' interests and limits her 

ability to support the research needs of students.  Even if a formal mechanism existed to 

conduct ongoing assessment using relevant data, including feedback from the school 

community, the library would be unable to improve services and to ensure each student 

achieves the school’s 21
st
 century learning expectations due to inadequate staffing, 

schedule issues and budget cuts.   

 

Support services for identified students have an adequate number of special 

education and ELL teachers and support staff to provide targeted services and resources 

for students to achieve the school’s 21
st
 century learning expectations.  Teachers, school 

counselors and the school psychologist feel supported by special education and ELL staff 

in assisting students to access the curriculum.  Special education teachers provide 

services to students through a Learning Center model, where students access their liaison 

for instruction and support.  However, there is no building director or department head 

for special education.  As a result, liaisons must function in multiple roles when they 

serve as team leaders for their caseload, run meetings, and address concerns with parents.  

Special education teachers perceive this as a conflict of interest. Lack of building-based 

special education administration places special education teachers in a precarious 

position, as they need to balance advocating and providing instruction for the student as 

well as serve in a pseudo-administrative role when problems arise.     

 

Special education students have inclusive learning opportunities and may access 

all offerings within the program of studies.  As needed, they are provided with additional 

support as prescribed in their IEPs to access the general education curriculum.  There is 

evidence of trends suggesting that students with IEP’s are unintentionally grouped 

together within classes.  Each special education teacher, in addition to leading classes in 

the academic learning center, spends approximately 20% of his or her week in 

mainstream classrooms providing direct support to students and teachers.  BHS also has 

two specialized programs in the special education department.  The Campus Program is 

for students with significant social/emotional needs.  Two full-time special education 

teachers and two aides are responsible for approximately 18 students.  The school 

participates in the LABBB Program, which is part of a five-town collaborative 

(Lexington, Arlington, Belmont, Bedford and Burlington) providing services for students 

with significant special needs in a substantially separate setting where they receive life 

skills and learning supports as indicated in their IEP.   The inclusive opportunities for 

students receiving special education services ensures these students the ability to fully 

participate in the same program as the general education students with supports from the 

special education teacher, or the opportunity to participate in a limited way, as they are 
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able. (self-study, support staff, student shadowing, evidence bins, teachers, 

administration, Endicott survey, observations, facilities tour,  teachers, students, parents, 

school board) 

 

Although overextended, school counselors successfully serve as 504 coordinators 

for their caseload.   They are responsible for developing 504 plans, meeting with 

parents/guardians, reviewing external testing, and communicating with teaching staff 

regarding accommodations and data.  These plans are reviewed annually and updated to 

reflect the current needs of each student.  Effective program coordination ensures 504 

students’ needs are met.   Appropriate modifications and accommodations allow 504 

students to have equal opportunities to access curriculum and achieve the school's 21
st
 

century learning expectations.  (self-study, support staff, teachers) 

 

 A full-time teacher and two part-time tutors adequately support English 

Language Learners (ELL).  Two percent of students at BHS are identified as ELL 

students.   ELL students who are new to BHS are assessed to determine their level of 

English proficiency.  Based on these formal assessments, a decision is made concerning 

the level of services required.  Services include tutoring, transitional English class, 

monitoring, consultation and "push in" support, an inclusion model where the ELL 

teachers enter the classroom to provide instruction and support to students. All general 

education teachers are trained in Sheltered English Language Immersion at a minimum of 

Category three to provide instruction to ELL learners; some staff is trained through 

Category four.  Because staffing is adequate, the ELL teacher, who also serves as the case 

manager for these students, is able to provide strong guidance to teachers and to provide a 

high level of services to students, assisting in accessing the curriculum and achieving the 

21
st
 century learning expectations.  (self-study, support staff, student shadow, evidence 

bins, teachers, administration).    

 

There is no ongoing assessment, using relevant data including feedback from the 

school community, to improve special education services and ensure each student 

achieves the school’s 21
st
 century learning expectations.   Special education teachers, 

school counselors and school psychologists report an increase of students at the middle 

school who exit from special education services and struggle with their transition to the 

high school. This gap in monitoring often results in a decline in student performance as 

well as compromises students' ability to achieve the school’s 21
st
 century learning 

expectations. Without a formal mechanism in place to obtain feedback about special 

education services, teachers are unable to utilize that feedback to adjust services and 

instruction and revise curriculum to meet students' needs.  (self-study, support staff, 

evidence bins, teachers, administration)     

 

 

Commendations 

 

1. The partnerships between teachers, counselors, and special education teachers 

 

2. The use of the SRT team to deal with referred at-risk students 
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3. The after school program that provides extra support for special and general SRT-

referred students 

4. The language in 504 accommodation plans that reflect the school's 21
st
 century 

learning expectations 

 

5. The various ways BHS provides information to families about available student 

services 

 

6. The use of a listserv to inform families about resources and available support 

services for their special education students 

 

7. The support services staff's use of technology to deliver an effective range of 

services for each student  

 

8. The efforts made by counselors to offer student support services through personal, 

academic, and career counseling 

 

9. The use of a student survey that prompted the development of the junior level 

Positive Decision Making Class 

 

10. The use of ongoing, relevant assessment such as the Youth Risk Behavior Survey 

to improve health services and develop new prevention and treatment-related 

programs 

 

11. The direct instruction by the librarian to support the capstone project and research 

and thesis projects 

 

12. The librarian's efforts to be actively engaged in the implementation of the school's 

curriculum despite budgetary cuts in resources 

 

13. The range of inclusive opportunities for special education students 

 

14. The five-school collaborative LABBB program providing services for students 

with significant special needs 

 

15. The Campus Program for students with considerable social/emotional needs 

 

16. The comprehensive process that ensures 504 students have equal opportunities to 

curriculum and the opportunity to achieve the school's 21
st
 century learning 

expectations 

 

17. The commitment BHS has made to the ELL program by having all general 

education teachers strained in Sheltered English Language Immersion  
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Recommendations  

 

1. Develop and implement a developmental guidance program 

 

2. Develop and implement a process to ensure counselors are able to meet the needs 

of all students and the school community 

 

3. Adequately fund library/media resources to support their integration into the 

curriculum 

 

4. Ensure staffing levels in the library/media center to meet the needs of all students 

 

5. Ensure that the library/media center is available to teachers and students before, 

during, and after school 

 

6. Develop and implement a plan to ensure the library /media center is appropriately 

utilized as a resource for students and teachers to be actively engaged in the 

implementation of the school’s curriculum 

 

7. Provide building-based special education leadership 

 

8. Develop and implement a process using relevant data and feedback from the 

school community to programmatically evaluate all school support services 

(guidance, health, library/ media, and special education services)  
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Support Standard  

7  Community Resources for Learning 

 
 
The achievement of the school’s 21st century learning expectations requires active community, governing 
board, and parent advocacy.  Through dependable and adequate funding, the community provides the 
personnel, resources, and facilities to support the delivery of curriculum, instruction, programs, and 
services. 
 
1. The community and the district's governing body provide dependable funding for:  

 a wide range of school programs and services 
 sufficient professional and support staff 
 ongoing professional development and curriculum revision 
 a full range of technology support 
 sufficient equipment 
 sufficient instructional materials and supplies. 

 
2. The school develops, plans, and funds programs: 

 to ensure the maintenance and repair of the building and school plant 
 to properly maintain, catalogue, and replace equipment 
 to keep the school clean on a daily basis. 

 
3. The community funds and the school implements a long-range plan that addresses: 

 programs and services 
 enrollment changes and staffing needs 
 facility needs 
 technology 
 capital improvements. 

 
4. Faculty and building administrators are actively involved in the development and 

implementation of the budget. 
 
5. The school site and plant support the delivery of high quality school programs and 

services. 
 
6. The school maintains documentation that the physical plant and facilities meet all 

applicable federal and state laws and are in compliance with local fire, health, and safety 
regulations. 

 
7. All professional staff actively engage parents and families as partners in each student’s 

education and reach out specifically to those families who have been less connected with 
the school. 

 
8. The school develops productive parent, community, business, and higher education 

partnerships that support student learning. 
 
 



 73 

Conclusions 

 

The community and district’s governing body does not provide dependable 

funding for professional and support staffing, programs and services, instructional 

materials, professional development and curriculum revision, technology support, or 

equipment. It does provide dependable funding for daily supplies.  Even with a history of 

cuts, BHS has managed to offer an adequate range of programs and services.  This is due 

to teachers, support staff, and administration going above and beyond their job 

descriptions and effectively utilizing what they have.  BHS teachers care about the 

success of all of their students and are often willing to compensate for pervasive 

inadequate funding.  Despite a solid collaborative and supportive working relationship  

the school board chair, town manager, superintendent and business manager, BHS has 

experienced ongoing reductions to the school budget over the past several years.  For a 

number of years, the district's budgets have not been approved due to insufficient revenue 

and support from the town and state.  When the budgeted funds did not cover the needs of 

the school, the Board of Selectmen has sometimes decided to place a tax override on the 

town's ballot.  Members of the Belmont community have not voted to pass an override 

since 2002.  Belmont residents are currently carrying debt from a number of construction 

projects, including two new schools, two fire stations, the town hall complex, the senior 

center, and the outdoor athletic facility.  Members of the Belmont community have been 

dedicated to closing the financial gap for Belmont schools. Belmont’s per student 

expenditure is 11% lower than the state average.  The state average per pupil expenditure 

is $13,055 while the Belmont per pupil expenditure is $11,609.  The Foundation for 

Belmont Education (FBE) and the PTO have attempted to fill these funding gaps in a 

coordinated and collaborative manner with administration with a focus on technology and 

classroom resources.  In order to bring funding up to the state average, approximately 

$1,100,000 would need to be added to the school budget, as well as the donations of the 

FBE and the PTO.  While this well-meaning, immense generosity has helped to finance 

deficits, the Belmont community and the district's governing body is responsible to 

provide appropriate funding.  

 

The physical education department and its programs are not adequately funded.  

Recently, a policy was enacted that allows students to earn physical education credit by 

substituting participation in after-school sports for daytime physical education classes.  

BHS has a pay-to-play/user fee policy and student athletes and their families pay $150 

per student, per season to play sports.  While there is a waiver process, no discount or fee 

cap is in place for families with multiple participants in multiple sports.   Since students 

are substituting their participation in after-school sports for classtime to earn credit, 

families are essentially "buying" their students' physical education credit by paying an 

additional user fee.   

 

Over the past decade, there is a clear history of reductions to the school budget.  

Most recently, in 2010-2011 a variety of positions were eliminated.  Teachers, curriculum 

directors, academic support, administrative and library aides, custodians and campus 

monitors were cut.  Only 28.6% of teachers and 30.3% of parents believe the community 

provides dependable funding for staffing.  While there is sufficient professional staff in 
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the library, cuts in support staff in recent years have limited student access and use of the 

library and mezzanine.  There are no curriculum directors for several departments.  This 

deficiency has left the departments to fend for themselves and are without, among other 

things, leadership and guidance for collaboration concerning curriculum, instruction and 

assessment.  The teachers saved the budget by successfully negotiated concessions. 

While there are inadequacies in staffing, significant positions were ultimately not cut 

which is a positive sign of commitment on the part of the community and the teachers.  

The inadequately staffed areas impact each student's quest to achieve BHS's 21
st
 century 

learning expectations.  Further, the repetitive annual stress of possible staff eliminations 

negatively affects newly hired teachers and the ability to recruit new teachers.  

 

Belmont previously engaged in an ongoing seven-year cycle for curriculum 

improvement, but has since abandoned it at the high school level due to budgetary 

restrictions. Currently, there is no funding to resurrect the curriculum cycle budget that 

funded curriculum development throughout the school year and during summer 

workshops.  PLTs could be used as school-wide curriculum development time, but PLT 

goals do not have to be structured around the sequential cycle of using assessment data to 

revise curriculum and inform and adjust instruction.  The same is true for professional 

development in the form of early release Wednesdays.  A curriculum revision cycle must 

be reestablished and without adequate funding for curriculum revision, specific 

curriculum-related goals must be set and directors must guide the existing provided time. 

  

Budgetary cuts have also affected professional development.  FBE donated 

$8,400 in 2009 and $8,100 in 2010 for professional development.  In an effort to lessen 

that impact, the school developed PLTs and enacted early release Wednesdays. PLTs and 

early release Wednesday have become the solution to professional development.    While 

some time is dedicated, set agendas that focus on BHS initiatives must be established and 

implemented.  

 

Access to computers is limited.  Fifty-seven percent of the staff reports that they 

are provided adequate funding for technology.  Repeated occasions have occurred when 

teachers have wanted to utilize a computer lab with a class, but the demand for use was 

greater than the availability.   The library media center houses a total of twenty computers 

available to students (ten desktops, ten laptops). The twenty students that are able to 

procure the computers in the media center are using them for technology- related activity 

relative to their classes.  Among other technological equipment donations, FBE and the 

PTO have outfitted all classrooms at BHS with SMARTBboards, built a state-of-the-art 

foreign language department language lab and an English department writing lab, 

donated computers, cables, and wireless keyboards.  However, there are not sufficient 

funds to fix the technology when it breaks down and is in need of repair and parts.   

While the generosity of the community has augmented technology at BHS, the 

inadequate funding of technology and its support has led to a deficiency in technology 

equipment; thus not supporting BHS students’ practice and achievement of the school's 

21
st
 century learning expectation.   
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While daily classroom instructional supplies are sufficiently funded, instructional 

materials and equipment used by the school community at large are not.  In some cases 

teachers are utilizing sample copies of texts to instruct.  In addition, teachers identified a 

need for literary texts to address the evolving English Language Arts (ELA) curricula. 

Curricular resources including texts, software, and computers in the classroom and the 

library/media center are deficient.  The Parent Teacher Organization (PTO) has been very 

generous buying instructional materials and textbooks for various departments.  For 

example, the PTO stepped in and purchased textbooks for the English department in 

2006, algebra and trigonometry and calculus textbooks in 2009, social studies textbooks 

in 2010, and business and personal finance textbooks for math department in 2011.  The 

rooms where physics and chemistry are taught are not sufficiently equipped for lab 

projects; some lab areas do not have power.  Many physics classes are held in non-

science rooms that do not contain sufficient lab space tantamount to implementing the 

curriculum; also, the spaces are not ventilated. 

 

  In addition, school-wide equipment such as the foreign language lab, the copier 

in the library and the Riso Graph in the mezzanine are often not functioning correctly and 

should be addressed.  Without sufficient funding for instructional materials and 

equipment, teachers are unable to carry out the curriculum and students are unable to 

practice and achieve BHS's 21
st
 century learning expectations.  (FBE/PTO expenditure 

documents, self-study, teachers, administration, observations, students, student 

shadowing, observation, facilities tour)  

 

Though BHS appropriately responds to site needs, the school does not develop, 

plan, and fund programs to ensure the maintenance and repair of the building and school 

plant, properly maintain, catalogue, and replace equipment, and keep the school clean on 

a daily basis.  Built in 1971, 73% of staff believes that the physical condition of the high 

school impedes their ability to provide programs to students.  At this time, the list of 

needs is extensive, thereby making any short fixes or short term plans inadequate.  While 

any single issue could have been addressed in the past through a multi- annual strategic 

plan, the level of deterioration has reached an unsustainable condition. The town has 

taken a “wait and see” approach to the maintenance of the high school over the past 20 

years. As a result, issues that could have been resolved with a more proactive approach 

have reached crisis levels. Though the Department of Public Works responds to 

maintenance needs, the update of the facility and equipment is mostly reactive or only 

done in emergency situations.  It should be noted that BHS is currently spending in 

excess of $50,000 per year simply to replace broken parts on obsolete equipment.  Extra, 

outdated, rusting parts are stacked up outside the band/chorus area and in the district-

wide maintenance area. The maintenance staff frequently has to rely on EBay to find 

parts for out-of-date equipment. In the event that parts cannot be found, the equipment 

goes unrepaired and the results are potentially hazardous.  BHS has introduced a 

cataloging program to track and respond to maintenance and technology needs as they 

arise.  The School Dude system is an automated work order system that tracks, catalogues 

and documents classroom and facility repair and maintenance requests.  This system 

allows the facilities department to track facility repairs to somewhat better address the 

upkeep of the building.  BHS also does not effectively fund the custodial department, 
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which is responsible for the everyday upkeep of the building and physical plant.  Also, 

there is no plan to ensure BHS's cleanliness.  Forty-four percent of students and 65% of 

staff believe the building to be clean and well maintained.  Though the custodial staff at 

BHS is hardworking and well-intentioned, staff reductions over the last few years have 

made the general upkeep and maintenance of the building increasingly difficult.  The 

building is cleaned and maintained through a combination of contracted services in the 

evening and three daily maintenance workers who work for the school department in 

varying shifts to cover the building from 6:00 a.m. to 11:00 p.m.  BHS is currently in the 

third year of a three-year contract to clean the building overnight.  Currently, the budget 

for the contracted overnight cleaning for the building is 1.2 million dollars over three 

years.  There have been quality assurance problems with the current contract.   If the 

school does not develop, plan, fund, and implement programs in order to ensure the 

maintenance and repair of the building and school plant, to properly maintain, catalogue, 

and replace equipment and to keep the school clean on a daily basis, the school will 

deteriorate to the point where it is unsafe for its occupants.  (self-study, facilities tour, 

facilities department, Endicott survey, teachers, school board, administration) 

  

An Eighteen Month Improvement Plan has been developed that addresses 

programs and services, however, its implementation has been limited by budget 

constraints.  The Eighteen Month Improvement Plan was created by parents, community 

members and administration.  A brief summary of goals included in the Eighteen Month 

Improvement Plan includes increasing opportunity for civic engagement and citizenship, 

expanding curricular opportunities to develop and practice skills and competencies that 

prepare students as 21st century workers, making changes to current systems to better 

address the social and emotional well-being of all students, and fostering new initiatives 

which promote the selection and retention of high performing employees. With limited 

implementation of the Eighteen Month Improvement Plan, there is no assurance of a 

thoughtfully-planned vision that guides programs and services to address the needs of the 

BHS community.  

 

Rediker is a formal record keeping system that tracks yearly school enrollments, 

with breakdowns by course and department, as well as staffing allocations based on 

student needs.  Rediker has the capacity to generate a number of reports including total 

school enrollment, average daily attendance, absenteeism, tardy and dismissal rates, 

transcripts, class ranks, and honor roll lists.  The software also allows the school to track 

student demographics, generate student schedules and develop the master schedule by 

providing a breakdown of student course requests. Using a formal system to track school 

enrollment and staff allocations provides data necessary for appropriate planning.  

 

 A building renovation proposal has been submitted in previous years, but 

implementation has been halted due to budgetary constraints.  The capital budget 

committee reviews the five-year improvement plan.  There is a long-term facility 

committee that examines large-scale renovations.  Phase one of the high school 

renovation would create a new science wing with modern labs and would bring the 

building up to fire/safety codes.  Phase two would renovate the rest of the building.  The 

plan was supported by the New England School Development Council (NESDC), which 
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conducted a demographic study which provided the information and insight needed for 

long-range planning.  Without proper funding, implementation of the facility needs plan 

will not happen and renovations will not occur and teaching and learning within the 

building will continue to be affected.  (self-study, administration, NESDC website, 

teachers, facilities tour, observations, maintenance staff) 

 

The administrative team and the faculty are actively involved in the development 

and implementation of the budget.  The budget process begins in late fall with a 

discussion between faculty and curriculum directors from each department.  The directors 

develop a budget based on student needs, faculty input, and anticipated changes, then 

submits it to the principal.  In departments without a curriculum director, the principal 

develops that department's budget.  The principal reviews the budgets, consolidates them 

into a school budget, and then meets with the district's leadership team.  After 

modification, the principal presents the budget to the superintendent, who meets with the 

assistant superintendent and the director of finance.  In January the principal and the 

curriculum directors present the budget to the school committee.  The meeting is publicly 

televised.  School committee members and the public have the opportunity to ask 

questions and provide input at other scheduled, public meetings.  If the school committee 

reduces the budget, the changes are made and the new version is presented.  The budget 

is then voted on at a school committee meeting.  The chairperson of the school committee 

and the superintendent then present the budget to the warrant committee for approval.  If 

further changes are requested, the leadership teams meet to decide how to implement the 

changes.  Then the process begins again.  A budget that is actively developed and 

implemented by the administration with faculty input guarantees transparency of process 

and promotes ownership of the process.  (teachers, self-study, parents, school committee, 

administration). 

 

The school site and plant do not support the delivery of high quality school 

programs and services.  Some issues are associated with the lack of adequate space while 

others are associated with the utilization and deterioration of the facility.  The library is 

currently utilized as a study hall which limits teachers’ abilities to use it effectively for 

guided research and inquiry. The issues in the life and chemistry science lab classrooms 

are centered on the increased classroom space that was reclaimed in a section of the room 

previously devoted solely to lab tables.   This reclamation limits the lab area and 

compromises lab safety. The teachers are not limited by space concerns in their ability to 

deliver quality science curriculum in traditional classroom instruction. However, the 

physics classrooms are not in the science wing and are not configured as lab spaces.  

When the science graduation requirements were expanded, the physics classrooms were 

relocated, as they did not require gas or plumbing. Physics labs requiring probes or 

computers are performed in a separate computer lab area on a sign-up-as-available basis.  

The school psychologists were recently moved to a shared office where a floor-to-ceiling 

wall is temporary and not fully soundproofed, compromising confidentiality.    

Consequently these classroom/building spaces are not utilized effectively. (self-study, 

observations, facilities tour, teachers, support staff, administration, student shadowing) 
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The current state of the building is near crisis stage.  The boys' locker room has 

running water for showers; the girls' does not. Over the years, the showers have not been 

used, resulting in the shower drain cast iron pipes to crack, causing leaks downstairs. 

Some of the pipes have been fixed; however, many more still leak. As a result, the water 

in the locker room has been turned off.  There are strange odors that emanate from the 

floor drains in the girls' locker room. The main drain has been capped and it has helped 

somewhat.  The boys' locker room has large, full length lockers to store belongings and 

clothing; the girls' locker room does not provide the same facilities because the girls only 

have wire mesh bins one-third of the size of the boys' lockers.  As well, the girls do not 

have the same number of team rooms as the boys; the girls use the poorly lit lockers 

rooms reserved for changing clothes for gym, with limited access to facilities that are 

used as team locker rooms.    

 

The public announcement system functions erratically throughout the building; it 

is unreliable.  It never works in the music room.  In case of an emergency, there is no 

guarantee all classrooms would hear a request for lockdown procedures to commence. 

 

BHS's fire alarm system was installed in 1987.  The alarm panel is located in the 

school's boiler room.  There used to be two panels; one panel has been "cannibalized" for 

parts to fix the other one, since the system is outdated and parts are almost impossible to 

find.  Its intended use is to indicate where a fire is occurring in the building.  The panel 

does not function properly.  If a fire alarm goes off, the indicator board bulbs do not glow 

in the affected area.  So, the source of the alarm has to be searched for.  It is known that a 

fire is occurring, but, because of the dysfunction of the panel, it is not known where the 

fire is.  Not being able to quickly locate the source of a fire seriously endangers the safety 

of BHS students and personnel. 

 

The school community does not provide a physically safe building for its 

occupants. Although 90.1% of BHS students feel safe at school, there are concerns.  

While guests are encouraged to check in at the main office, the office is positioned in a 

way that guests are not visible to the office staff when seeking entrance to the school 

through the main entrance or egress doors. The school does not have entry control 

devices such as doors with electronically controlled latches, an entrance intercom system 

or security cameras.  Although 2.5 monitors circulate throughout the building, anyone 

can enter the building without notice.  Without these security measures BHS cannot 

ensure a building where all occupants are safe. 

 

The Little Theater, located at the lowest part of the building, takes on water when 

heavy rain occurs. A wood floor has been built over the concrete to raise the stage. When 

The Little Theater takes on water, it also has a strange odor. When it rains or snows, or 

ice melts, water comes over the building's window overhangs.  Those overhangs have no 

drainage planes/drip edges, so water enters the building through windows/areas that aren't 

properly sealed.  Serious damage has occurred in the back half of the building, the 

foyer/lobby, the front of the English area on the 1
st
 floor.  The mold problem in the 

Guidance area caused by the water damage was so prevalent that carpet had to be ripped 
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up and replaced with tile.  Creating a dangerous hazard, many of the electrical panels in 

the building are near sources of documented water leaks. 

 

In the auditorium, including the stage, seating is broken and torn, leaving the 

metal frames exposed and sticking up.  Auditorium lights are hanging by wires because 

the cups that the hold the lights have rotted out.  Ladders on the stage are obsolete and do 

not meet OSHA standards; they should be enclosed.  The area behind the stage where 

students build sets is not kept heated, and the screen has been stuck in its current position 

since 1991. 

 

There is a lack of storage at BHS.  Supplies are stacked up in the orchestra room. 

The music practice room is filled with supplies and equipment.  Drama's "costume cave" 

is crammed with clothing and accessories.  As well, space for storing materials behind the 

stage is scarce. 

 

BHS's fire protection system was installed in 1987.  The system within the school 

is inspected by an outside contractor (Norel) who does a 50% inspection twice a year. As 

a result, every fire alarm sensor is tested annually.  However, the alarm panel is located in 

the school's boiler room.  There used to be two panels, one panel has been "cannibalized" 

for parts to fix the other one, since the system is outdated and parts are almost impossible 

to find.  Its intended use is to indicate where a fire is occurring in the building.  The panel 

does not function properly.  If a fire alarm goes off, the indicator board bulbs do not glow 

in the affected area.  So, the source of the alarm has to be searched for.  It is known that a 

fire is occurring, but, because of the dysfunction of the panel, it is not known where the 

fire is.   

 

In the kitchen, ice builds up so badly in the walk-in freezer that the light blows 

out; ice also melts and leaks out of the molding.  In the back of the kitchen, the door is 

warped and it has to be opened by one of the custodians and slammed hard to shut.  There 

is a mounted barrel lock for the door. 

 

The exhaust system in the pool has cracked tiles and become "blackened" around 

the vents.  Due to the height and location over the pool, the vents are impossible to 

service and the tiles cannot be repaired.  The health inspector has made mention of this 

issue in past reports.  The pool's exhaust system is inadequate.  Heat is exhausted, leaving 

chloramine hovering just above the surface of the pool.  Technology is available to 

exhaust chloramine fumes.    

The boiler system is outdated.  The building is heated by three old American 

Standard steam boilers fueled by #4 oil. The system is original to the building and the 

burners are constantly breaking down. Tubes leak and must be replaced often; parts are 

difficult to find given the boilers' age.  Boilers often have to be drained. Steam traps leak 

and that causes the use of more oil.  The boilers as well as burners need to be replaced 

with a more efficient gas-fired system.  The domestic hot water is currently heated by the 

three steam boilers. The boilers must run all year long for heating the pool water and 

locker room showers. Gas- fired boilers would be able to stand alone as needed and 

would save on energy costs.   
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The heating and ventilation system in the building is in very poor condition. Due 

to consistent failure of steam traps, it is impossible to rely on adequate regulation of the 

flow of heat into the classrooms.  As a result, many classrooms are either very hot and 

noisy or very cold. The pneumatic air lines that drive the system are old, dried out, and 

cracked, causing dampers and thermostats to not open and close when needed.  Teachers 

at Belmont High School report classroom issues regarding heat to the head custodian who 

then contacts Bedford Mechanical.  The Bedford Mechanical technician demonstrated 

how he tests the temperature of the walls of the room. At the time, the temperature of the 

walls was 82 degrees Fahrenheit, which indicates a high ambient room temperature. The 

EPA and supporting research organizations have documented decrements in reading 

speed and reading comprehension at 81 °F, compared to 68 °F, reaching levels as large as 

a 30% deficiency.  Inefficient boilers and excessive production of hot water due to a 

broken mixing/exchange valve, results in excessively high energy costs.  Sixteen rooftop 

units were installed in 2006-2008.  They are digital units that are accompanied by 

software.  The software to adjust the unit programming cannot be run from a computer in 

the office.  It is necessary to climb to the roof to change it, making it difficult during good 

weather and virtually impossible to do in the winter.  

 

The 1,600 gallon water tank that is in use for the field house and pool has broken 

mixing gate valves that leak, and are old.  The heat exchanger is rusted out. The draw off 

valve at the bottom of the tank is also rusting away.  This is a needed repair that requires 

immediate attention. As administration at BHS says, "We are now on borrowed time with 

this." 

The doors at BHS are in poor condition. All interior fire doors date from 1990.  

They are covered in eight layers of paint, the doors are twisted and the door glass is 

cracked.  The main lobby, lobby exterior doors, and field house doors need new crash 

bars, hinges, and weather stripping.  As well, courtyard doors need new hardware, 

weather stripping and hinges. 

 

There are concerns in the building with rats, mice and ants.  The rats and mice 

come from the nearby railway tracks and pond.  Food cannot be left out in the open. 

 

Consequently, the school site and plant do not support the delivery of high quality 

school programs and services.  BHS cannot continue to maintain a reasonable educational 

facility in its current state. (observations, evidence bins, self-study, facilities tour, 

administration, maintenance staff, teachers) 

 

The school maintains documentation that the physical plant and facilities meet 

most applicable federal and state laws and are in compliance with local fire, health, and 

safety regulations. Issues needing to be addressed exist with ADA compliance.  The BHS 

facility is not in compliance with the Americans with Disabilities Act (ADA). Program 

access for individuals in wheelchairs is compromised by:  The size of the elevator not 

accommodating motorized wheelchairs; no access to lecture halls 138 and 221 A & B; no 

access to The Little Theater; no access to the bleachers, no access to the auditorium; no 

access to the field house, no access to the nurse's office; and limited access to restrooms 
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and their sinks.  As well, the narrow width of doorways does not accommodate current 

wheelchairs and the door handles for much of the building do not meet the needs of those 

in wheelchairs.  Consequently, handicapped students do not have equal access to 

programs.  The fire protection system within the school is inspected by an outside 

contractor (Norel) who does a 50% inspection twice a year. As a result, every fire alarm 

sensor is tested annually. All building inspection certificates were up-to-date in areas 

including the main building, cafeteria, the auditorium, the upper gymnasium, the pool 

room and the field house. All of the inspection certificates are prominently displayed.   

The elevator certificate expired four days before the walkthrough on 3/9/2012; the 

elevator inspection needs to be updated.  The elevator is inspected twice a year by the 

elevator company; the state certificate is out of date.  With respect to air quality, quotes 

are being solicited to gather more information about the efficacy of air vent systems. No 

evidence has been provided to date to indicate that air quality testing has been done.  

Aside from the expired elevator certificate, inspections are conducted in a timely manner 

and certificates are up-to-date.  (facilities tour, observation, administration, self-study, 

students, compliance documents)  

 

All professional staff actively engages parents and families as partners in each 

student’s education and reach out specifically to those families who have been less 

connected with the school. Overall, parent and family communication is excellent at 

Belmont High School. A majority (79.6%) of staff states that they actively engage 

parents and families as partners in each student's education and 60.4% of parents agree.  

Parents report that teacher responses are timely and clear.  Communication includes 

student performance, emotional and behavioral issues.  The school engages parents 

through various publications and maintains a website.  A listserv informs parents of 

events and provides pertinent information regarding resources.  Technology has 

dramatically improved communication with parents and families.  Nearly 100% of 

families (800) have activated Edline accounts since the system went online in the 2009-

2010 school year.  Edline is a platform through which students, parents and teachers 

communicate continuously regarding a student's academic performance.  All teachers 

have Edline websites where they can post upcoming assignments, grades and resources.  

From e-mail to the more traditional parent conference and telephone calls, 

communication is frequent and exhibits a partnering approach. Consequently the parents 

and teachers are strong partners in the education of their students.  (teachers, self-study, 

Endicott survey, parents, observations, support staff, administration) 

 

Belmont High School develops productive parent, community, business, and 

higher education partnerships that support student learning. The school and parent 

community have developed excellent partnering relationships relative to funding as well 

as non-financial support.  Belmont sees itself as a community of homes and primarily 

relies on the generosity of the parents and the community rather than business and 

industry.  The depth of financial investment in the schools by the parent community is 

exhibited in the donations made towards the following school -wide expenses: in the 

2010 school year, the PTO paid for the Edline hosting, the student agenda books and 

college fair expenses. The BTO also funded The Race to Nowhere screening and a 

Drinking and Driving speaker. In addition, the FBE contributes in excess of $100,000 per 
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year to the schools.  During the 2009-2010 school year, the FBE donated a language lab 

and 4 SMARTBoards for a total of $103,000. In the 2010-2011 year, 24 more 

SMARTBoards were added as well as netbooks for the social studies department. The 

FBE has donated significant money to fund bullying prevention and intervention services.  

The partnership between BHS and parents is strong and supportive.  

 

All students at Belmont High School are required to complete at least 40 hours of 

community service.  The community actively engages the students in their service.  The 

Belmont Selectmen recognize the community service program at the school as a resource. 

The students compete for an award from the Point of Light Foundation. Many students 

exceed the community service requirement with a cumulative total of over 30,000 hours 

of service over the course of one year.  Consequently, the students at BHS are responsible 

citizens in their community. 

 

BHS has actively maintained formal partnerships, in addition to other 

longstanding informal programs, with local colleges and universities.  Juniors and seniors 

may enroll in classes not offered at the high school through the Harvard extension 

program.  In addition to this opportunity, BHS welcomes student teachers from numerous 

local universities including Simmons, Brandeis, Tufts, and Boston University.  BHS 

faculty members who mentor student-teachers receive the opportunity to pursue 

professional programs and some advanced graduate level course vouchers from 

cooperating universities.  BHS's commitment to partnerships with higher education 

provides ongoing opportunities for BHS students and faculty to gain academic experience 

beyond BHS.  (self-study, parents, students, teachers, FBE expenditure documents) 

 

 

Commendations 
 

1. The commitment of BHS teachers, support staff and administration to maintaining 

an adequate range of programs and services despite budget cuts 

 

2. The adequacy of instructional supplies 

 

3. The generosity of the FBE and PTO 

 

4. The use of SchoolDude to track facility repairs 

 

5. The development of an Eighteen Month Improvement Plan that addresses 

programs and services 

 

6. The use of Rediker to track school enrollment and project staff allocations 

 

7. The active involvement of the administrative team and faculty in the development 

and implementation of the budget 

 

8. The active engagement of parents and families by the professional staff 
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9. The 100% participation rate of families who have signed up to use Edline  

 

10. The productive parent and BHS partnership 

 

11. The commitment of BHS students to community service 

 

12. The opportunity for students to enroll in the Harvard extension program  

 

13. The high level of quality of student-teachers at BHS 

 

14. The opportunity by BHS faculty to receive course vouchers for hosting student-

teachers 

 

 

Recommendations 

 

1. Provide dependable community and district-based funding for staffing, programs, 

instructional materials and equipment, and technology support to practice and 

achieve the school's 21
st
 century learning expectations 

 

2. Provide set agendas for early-release Wednesdays and PLTs that focus on BHS 

initiatives 

 

3. Re-establish the seven-year curriculum cycle and fund its implementation 

 

4. Ensure FBE's and PTO's role in funding is limited to being supplemental 

 

5. Develop, fund and implement programs to ensure the maintenance and repair of 

the building and school plant; properly maintain, catalogue and replace equipment 

and keep the school clean on a daily basis 

 

6. Update and implement the Eighteen Month Improvement Plan that addresses 

programs and services 

 

7. Update, fund, and implement a long-range plan that addresses all building and 

physical plant needs that ensures delivery of programs  

 

8. Develop and implement a plan that addresses the effective use of existing space 

 

9. Reconcile the pay-to-play/user fees policy of after school sports and students 

earning course credit 

 

10. Resolve all deficiencies in the girls' locker room 
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11. Ensure the public announcement system functions in every classroom and area in 

the building and physical plant 

 

12. Bring the building up to ADA compliance 

 

13. Address water inflow issues in all identified areas 

 

14. Fix the screen in the auditorium 

 

15. Replace broken and torn auditorium seats 

 

16. Ensure the ladders on the stage meet OSHA standards 

 

17. Provide heat to behind the stage where sets are built and materials are kept 

 

18. Provide sufficient storage for the music and drama programs 

 

19. Replace the school's fire alarm system to ensure occupant safety 

 

20. Fix the leaking walk-in freezer 

 

21. Fix the warped kitchen door 

 

22. Rectify concerns about cracked and blackened ceiling tiles in the pool 

 

23. Provide an adequate exhaust system in the pool room 

 

24. Replace the outdated boiler system 

 

25. Update the building's heating/ventilation system 

 

26. Facilitate access to heating unit programming 

 

27. Replace the water tank in the field house 

 

28. Reconcile the proximity of electric panels and documented water leaks 

 

29. Fix and update all doors in the building that are in poor condition 

 

30. Rectify the rat, mouse, and ant concerns in the building 

 

31. Update the expired elevator state inspection certificate 
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FOLLOW-UP RESPONSIBILITIES 
 
 This comprehensive evaluation report reflects the findings of the school's self-
study and those of the visiting committee.  It provides a blueprint for the faculty, 
administration, and other officials to use to improve the quality of programs and services 
for the students in Belmont School.  The faculty, school board, and superintendent should 
be apprised by the building administration yearly of progress made addressing visiting 
committee recommendations. 
 
 Since it is in the best interest of the students that the citizens of the district 
become aware of the strengths and limitations of the school and suggested 
recommendations for improvement, the Committee requires that the evaluation report be 
made public in accordance with the Committee's Policy on Distribution, Use and Scope 
of the Visiting Committee Report.   
 
 A school's initial/continued accreditation is based on satisfactory progress 
implementing valid recommendations of the visiting committee and others identified by 
the Committee as it monitors the school's progress and changes which occur at the school 
throughout the decennial cycle.  To monitor the school's progress in the Follow-Up 
Program the Committee requires that the principal of Belmont High School submit 
routine Two- and Five-Year Progress Reports documenting the current status of all 
evaluation report recommendations, with particular detail provided for any 
recommendation which may have been rejected or those items on which no action has 
been taken.  In addition, responses must be detailed on all recommendations highlighted 
by the Committee in its notification letters to the school.  School officials are expected to 
have completed or be in the final stages of completion of all valid visiting committee 
recommendations by the time the Five-Year Progress Report is submitted.  The 
Committee may request additional Special Progress Reports if one or more of the 
Standards are not being met in a satisfactory manner or if additional information is 
needed on matters relating to evaluation report recommendations or substantive changes 
in the school. 
 
 To ensure that it has current information about the school, the Committee has an 
established Policy on Substantive Change requiring that principals of member schools 
report to the Committee within sixty days (60) of occurrence any substantive change 
which negatively impacts on the school's adherence to the Committee's Standards for 
Accreditation.  The report of substantive change must describe the change itself and 
detail any impact which the change has had on the school's ability to meet the Standards 
for Accreditation.  The Committee's Substantive Change Policy is included in the 
Appendix on page 87.  All other substantive changes should be included in the Two- and 
Five-Year Progress Reports and/or the Annual Report which is required of each member 
school to ensure that the Committee office has current statistical data on the school. 
 
 The Committee urges school officials to establish a formal follow-up program at 
once to review and implement all findings of the self-study and valid recommendations 
identified in the evaluation report.  An outline of the Follow-Up Program is available in 
the Committee’s Accreditation Handbook which was given to the school at the onset of 
the self-study.  Additional direction regarding suggested procedures and reporting 
requirements is provided at Follow-Up Seminars offered by Committee staff following 
the on-site visit. 
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Visiting Committee List 

 

Belmont High School 

Belmont, CT  

 

March 11-14, 2012 

 

Team Member School/School District 

Christine Woodman (Chair) Montville High School, CT 

Eric Feldborg (Assistant Chair) Great Bay e-Learning Charter School, NH 

Jeff Aubuchon Oakmont Regional High School, MA 

Deborah Ballok Alvirine High School, NH 

Kathryn Ciulla Scituate High School, MA 

Laurie Davis Middleborough High School, MA 

Donald Defelice Pentucket Regional High School, MA 

Alison Doucette Nashoba Regional High School, MA 

Thomas Green Ledyard High School, CT 

Tina Karidoyanes Mansfield High School, MA 

Linda Kobierski Dedham High School, MA 

Rachelle Lemieux Dartmouth High School, MA 

Nancy Ming Yang Boston Latin School, MA 

Gary Maestas Plymouth Public Schools, MA 

Thomas Raab Hanover High School, MA 

Georgia Robert Ellington High School, CT 
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NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES 
 

Commission on Public Secondary Schools 
 

SUBSTANTIVE CHANGE POLICY 
 

Principals of member schools must report to the Commission within sixty (60) days of 

occurrence any substantive change in the school which has a negative impact on the 

school's ability to meet any of the Commission's Standards for Accreditation.  The report 

of a substantive change must describe the change itself as well as detail the impact on the 

school’s ability to meet the Standards.  The following are potential areas where there 

might be negative substantive changes which must be reported: 

 

- elimination of fine arts, practical arts, and student activities 

 

    - diminished upkeep and maintenance of facilities 

 

    - significantly decreased funding 

 

- cuts in the level of administrative and supervisory staffing 

 

    - cuts in the number of teachers and/or guidance counselors 

 

    - grade level responsibilities of the principal 

     

    - cuts in the number of support staff 

 

- decreases in student services 

 

- cuts in the educational media staffing  

 

    - increases in student enrollment that cannot be accommodated 

 

- takeover by the state 

 

 

- inordinate user fees 

 

- changes in the student population that warrant program or staffing 

modification(s) that cannot be accommodated, e.g., the number of 

special needs students or vocational students or students with 

limited English proficiency 

 

 


